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ABOUT nffi, NETWORK 



The NATIONAL SCHOOL RESOURCE NETWORK ISRN) .blished under a grant from' t^e 

l-«w Enforcement Assistance Administrac^on, C ce £ Juvenile Justi-e and DeUn- 
-qwency Prevention, as a resource to schools t- nhled by cri;ne, violence, vandalism 
aad disruption, Schools, need not be Che'gener, rs of uhese problems- they a-e 
however, the locus of thera. The Nefcwpr^ will p Qvide nationwide training events 
technical assistance, and informatioo d. semination -to assist in' making schools ' . 
safer, more positive places in which to learn. • . : 



The objectives of the Network are — 



To assist schools to develop and implement new programs or pro- 
cedures for preveating and controlling school' crime and vio- 
lence . 

To effict iraprovemetlts in the^ confidence with which schools are 



. ^, ° To increase favorably attitudes regarding the schools* approach, 

- - toward violence arid \randalism. 

^ ' To affect reductiofti in the coasequences of school crime and 
^ vioiapce . * r ^ 

A bJational^Centetf and four Regional Canters will be utilised to^ carry out the man- 
dates of the Network. Also participacint in the Network are 33 national^ organiza- 
ttoas which form an active consortium to anhahce-the Network's service and deliv- 
epy efforts . . 



SERVICES TO SCHOOLS 



We yitw the school not in. # static *»fgur-valls^' s^nse, but rathef as a dynamic 
component of the total environjnent of which ft is a part; Thus', we sae all persons 
who. wish to make schools safer, more positive places to learn'as our constituency 
to-be served. This Includes teachers, itudents, school . administrators counselors 
GOflimuaity agency/criminal juitice repttiectatives-.'youth advocates, and school 
lacurity personnel, among others. We vill provide the following specific services 
to this cons tit'uency. . ^ 

. ^ o WQrkahops *-We will deliver 40 comprehensive Workshops nation- 
- wide covering iu^ch topics as Planning and^Evaluatton of Pro- 

, , To Prevent' ot Rtduce Violence and Vandalism 

. , Environjnent, Interpersonal Relations/ 

^ . .^^ ' ^ Securityv^^roving Sok^l Climate, and School-Parent-Community 

f ' Gooperation>- The focus M our training will be to identify a 

* . variety of resourcei that schools and communities can utilize / 

^ ^ , understanding thgi^ problems and in working to reduce them^ 
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■ ^ and' to fanilitate spplyirjg tfhese resQur'ces to the back-home 

• sectiag'. ■ ■ ■ . . ' ' ' ■ • 

b Techaiea L Asgistance ^-We will provide I.aOO days of onsite 

tefe^cal asaistance fro schools, plus approximately 1,000 tele- 
phone/mail contacts and iechQical assistance bulletins on- a 

, miftiniuw of 30' topics. ' j 

o ' "S pecial Presentations "We will conduct a series -oe special pre- 
- ' sentaTtons at professional meetings, coneerencas-, workshops, 

CQQte»ti0QS,. and other events where significant numbers, of pro- 
^ .fes'sUtials, parents;, or students are present. These pre.seata- 
tions will'-provide an overview of the issues of school crime, 
violeoce, and yandalistn, and will suggest solutions tailored to 
• • the aeeds' and interests»,of the audience. 

0 Infocifi ation Resources ^-Technical Assistawce Bulietins will be 

Hsu^ to provide "how to" information oo successful techniques 
^ for pffiventing or reducing school vifaleace, vanillism, and dis- 

'ruption The Network is also coii^ilirii a Compendiura of 
Resotfyees for use by individuals and organizations working to 
— ^-|Tti''^aFer and' more positive envbonmeota for learning. The 
' ■ Compindiiun lifting will serve as a siittificant reference for 

both f'esearch and action use, . . ^ • . ' 

WHO WE AM ■ ' s . 

The Na tional Ceater . whli^oprdinates and manages "the U^fpt^, 

Center ^ for Hrnnaa S?rvices (CHS), a not-for-profit corporation based m Washington. 
D S The National Centar^widl also develop materials and resources and prov.de 
technical ■ services required. ^ , ^ . 

Four- Regional Centers provide training and technical assistance on an area-wide 
basis/ These are''"^- , ^ 

Natiotiar School Resource Network / < 

, "*EaHetn Regional Center . ' ' ^ ^ ^ 

53 Bay State Road 
^ noutm, m 02215 : ' ' , . ^ 

. ■ ^- C617) 353-45S4V , ' . , 



Natioftal School Resource Network 
Southern Regional Center' 
58 - 6th Street, N.E. 
AtlAttia, GA 30308 . 
(404) 872-0296 ^ ^ 

Natlohal School Resource Network 
Midwestern Regional Center 
6 No^fch Michigan Avenue p Suite 1705 
ChiCi|0, 1l 60602 
(3U) 782-5e38 ^ - 

f 



0) ^ National School Resource Network 
" ' Western Regional* Center i ^ ^ ^ 

18 Prdfassioftal Center Parkway ^ . 
San Rafael, CA 94903 ' 
^ - ^ ? ^ (415)47^-1227 . ' ' 

• / (413) 472-2800 \ - . iT ' 

■ 'I ' ^ = . = ■ / 

Additionally, a Consortium of 34 national organizations, representing a criss 
tion of interests and cgnceffns, will work with the National and Regional Centerfe 
to further expand and enhance, our service and delfvery efforts. The members ar^ 
listed below: * , " - 

o National School Boards Association 

o i^erican.,Associatibn of SchOQl Administrators' 

Q National Association of Secondary School Priricipals 

o National Education Association . . - . ^ 

o Nar^onal Association of School Security Directors ' . ^ 

■ ^ ^' ' . 

o National* Association of Elementary School Principals 

, ^ ^ ' = - 

o School Planning Laboratory /Uniyersity of Tennessee 

, ^ o National Crime Preven^ioh ^Ingtitute/School of /Police Aaminis-; 
tratiori/ University ' of Louisville 

o Statewide Youth Advocacy Project, Rochesterp New York 

0 ^ Student Advocacy Center ^ Ann Arbor, Michigan 

0 ^ Environmental Center df Houston ' 

o Puerto Rican Youth Public Policy ^Institute 

^ o ^ Center for Community Justice 

^ 0 National Office of Social ResponriblMty 



\ 

\ 



League of United Latin American Citiens?National Educational ' 
Service Centers J Inc, 1 



Board of Education^ City of New York 

National Street Law Institute 

National Youth Work Alliance 

National Coimnittii for Citizens in. Educlt^ion 

Open Road Student Involvemeht Project,' San Francisco, 
California ^ , 
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Q Florida Network of Youth and Family Sa^ices, Inc> , Tampa, 
Florida ^ 

National Coimjil- of Juvenile and Family Court ^>Judgis ' . 

o Cbnititutional Rights Foundation/Law Education and Participa* 
- tion Project , . . % ^ 

0 ' TIattonal Organization of Gounty and Intermediate Educational , 
Service Agencif's 

0 Institute for the Reduction of Crime ' i . 

0 ' lAdiana State Departmsnt of Public Initructiori \ , 

o fnstitute of Judicial Adminiitration, Americah Bar Association 

o ' National Urban League/ Inc. / 

0 -Cleveland'Marshall College of Law, Cle%^eland State University 

o Midwtst Race*and Sex Deaegregatidn Assistance Centers K^hsas 
City University " ^ ^ j 

0 DegegregatioEi lisistance Center||-University of Miami 



o Advocates for Children of New IWrk^ Jnc. 

0 American Federation of Teaeheri 

0 National District Attorneys Aiicciation. K 



Tlffi MTWOMC CONCEPT 



All organizations C0r!q)risdn| the National School Resource Network have, committad 
themselves to -the cause of praventing* and reducing scKool violence and 47andalii,m 
through a sharing of rasourcei and iaforniatioii. This ii the f opus of alj Network 
activities. It ii our conviction that iol?itldnii to many of ^Qur school-^' problems 
do exist and are being affiptementad at the local level. By learning from others' 
succ^sses^*ba they p^tial or great'^schools ana | conmiuhities cap begin now to 
solve todayU problaSsr^and build for ,tha yrirs ahead. 
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ABOUT Tlffi CORE CURRICULUM 
ON PMVENTING/REDUCING SCHOOL 
VIOMKCl AND VANDALISM 



Tin: NATIONAL SCHOOL RFSOURCl NETWORK APPROACH 

The National/ School RasourQt Network (NSRN) was eitablished under a grant from the 
' 7 Asslstanee Adminittration, Off Ic^of Juvaarl^ Justice- and Dalin- 

/ quaney Pravention, as a reiourca to'achoolr trbublad by ctijirae;. violence, vandarism 

and disruption* ' Tha* natworH, providas natienwida training events j technical aisis- 



^ancaj and information diiiafflination. to assist schools in -preventing and reducing 
these problems. The focus of all Network activities is on the collactioaj sharing * 
ifid dissemination of resourdai^-most. particularly the ideas^nd strategies that 
chools and caamiunitias have triad. 



A National Centet, ^managed by the Ca^^^^ Hiinan ^Servicep and based in Washing- 

ton, D,C*j and Regional Canters in Bpitonj Masiachusetts ; Atlanta ^ Georgia; Chi-' 
oago, Illindii; and San Raflel, Carifornias will carry out the mandates fbr the ^ 
Network. Also participating in the Network are 34 national organizations which 
form an active consortium to enhance sar^ica and delivery efforts. 



THE' CORE CURRICULUM ' . ^ . 

The Core Curriculum. includes seven coursas dasignad for dalivary either in a cc 

ive 5'day workshop incorporating all the courses or in saparata special pre- 
tations. The seven courses ara as follows^ , / * . 




CQurse 1: Putting It All Togathar and Taking It 

This course provides an overview of a planning and •evaluation process that partici- 
pants .can apply in implamanting ideas and stratagias in their ow^^hA^ls md com- 
munities. The course also allows participants the opportunity to Reflect on work- 
shop contant and select from amon| the idaas "and strategies presantad those which 
bast meet their schools* naedsi /j , ; ^ 

Course 2- Discipline " ' , ' ^ ■ ^ ' ■ ^ 

This course; covars a range issues and practices surrounding- tha davalopment and 
implamantation of /an effective sctiol discipline program. Ihm focus will be on 
'Clarifying raasons for discipline, building conceptual frameworks for unuerstanding 



behavior problams, dascribing policy consideration^^, and proyiding specific 
plas of programs and stratagias, ^ ^^--^^^ T^^ ' , 
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Courie 3': Sc^ol Climate . ' ■ 

The purpose of the cburse is ^to Introduce a 'conceptua^ overview and definition nf 
' ''school' cLim^'- wit^the ^goal of effecting positive^ change . The focus is on wa^/s 
of improving school climate without administrative or community action. The course* 
first defines school climate, and then discusses ways to assess and improve it. 
These include formal and inforinal assessment, improvement of interper sohai rela- 
tions, stress reduction afiri management; student involvement in change, and law- 
relatffd education as a relevant curriculum approach. * = 



Course 4: Interpersonal Relations 



W 



The goal of ^the course is to introduce ^approaches and resources to identify mah- 
age, reduce, resolve and prevent crisis and^conflict in schools.- Therp is in ^ , 
underlying assumption that hostile incidents an^, disruptive behavior are expce|- 
sions of .deep hurt, frustration^ confusion^ anger^and misundirstandin| . Sp^ecifi^ 
attention will be given to crisis and conflict intecyention and management g^ai^^ 
problems, problems of victims, and intercultural relatiohs . " _/ 



Courae Security ^ ^ ' . 

This cburse is designed to address"^ a 'fult itfnge of preventive measurei used ^6% / 
imprm^e the security of the sc^oollboth durilhg and after school hours. It wil^ 
prov^e a variety of alternative approaches ^ to school security ^which will enhance * 
schools* ability to improve the -^safety and^sacurity of the people and^ property > 
Special attention will be given to an over^bw of security problems, use^ot non- 
security staff to prevent problems, physical plant security , and design and upgrad-, 
ing of security programs. ^ \^ 

Course 6: Environ ment ' ^ ' * ^ 

The course on environment provides guidance to school staff on.i.ways to change , 
school environments and make them safer. A full cange of phys^fjtfal design strate- 
gies that can be implemented in schools is presented; ^Many of the strategies can 
be applied by school personnel and students . An assessment checklist will alLow 
school ^personnel to identify enviromental problems* 

Course 7'. Ths Community as a Problein Solving Resqurce ^ ■ 

■ '^^ ■ ' ' * ■■ 

Community invoivemenriin the school can help the schools . greatly in soLving prob- , 
lems of violence and vandalism. In this course a rationale for community invalve- 
ment is presented, along with specific approaches foe increasing school-community 
linkage; Ufe of parents and volunteers-, the criminal justice community, and commu- 
nity agencies , businesses, and organizations are Stressed.- .Interagency cooperatron 
is also discusped. j. !. , i 



COUfSe 1 ^ Pub€lng *It All Togethar and Taking It Hoi^e 



f ■ . the 
Course 



Backgrourid and RatlonaSe * '. 

ThroughQut the workshop a rarige of solutions and strategies a^re presented to teduce 
and prevent violence and vandalism d^' the schools,' It is important for participants 
to assess the suggested approaches in terms of their own community anti then "takp . ' 
home"^'tp theirs^^ols and communities those ^solutions and strategies which niight be' 
effective. , *' . ^ ' ' ' " 



In today's era of tightening school budgets, ^Proposition 13-type cutbacks, and^ limited'^ 
resources, it is sKtiamely difficult to -initiate new program? in the schopls.l' without, 
prteplanning "and, careful setting of priorities, little can be accomplished. Without /■ 
the awareness and support of decisionfnakers in the school and community, effecting 
sfchool'-wide ^change becomes almost an ^-impossibility. The process of making change in^ 
volves the setting of clepr goals and objectives, the targeting 'of resources (people,^ ^ 
places, and funds) , ^nd early, identification of constraints to action^.. .Evaluation 
of programs is also important sfr that ongoing planning is . meaningful * ^ . " 



Purpose^. ' ^ * 

This course provides participants ^with a- process .for using the da,ta and information 
gained in the ^ workshop to make changes or initiate programs in their own communities. 
'Participants are dntroduced to € sttfep for planning and evaluating, ^ \ 

programs and for bring4.ng^ogether,fthe workphop learhing' into a series of .cl^ariy \ \ 
formulated recommendations to apply in "back home" situations, * ' ^ / 

Woduje JLrl p^ the participanta with an introduction to each othett, to the v ' 

trainer, to the NSRN, and %b the wrkshop, A variety of problems and solutions to 
vid*lence and vandalism in the school are presented. Module 1.2 provides an overview 
of a planning process and fecuses on building, awareness in the community* Module 1.3 
focuses on four steps in deciding what to dp. . flodyle 1.4 introduce^- participants to 
writing objectives and developJ.ng task plans in deciding, how to staTt a program^ 
Modme j.5 introduces. partifcipants to the e'yaluatibn process. Module 6 provides 
a review of the entire plannirig process, and enables participants^,to f omula-fee-^recom- 
mendations and pla^sto institute change in their own communities. .A simulation 
exercise will' aljo bm offereB^ to help participants identify causes of/in-school ' 
disorders and .to^, describe some behaviors and" strategies fer*coping with thim 
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. OOUPS® - i - Putting It Ml Tbgether and Taking It Home / 
Modute r ^i*'! ■' Introduritory Session 

Ttate^'^IW ^ 2 hours and 45 minutes (plus 45 minute^ for re gistration)' 



Agenda 

by Module 



.Modulo Summary 

The goal of ^the module is to provi4a #n opportuniffy for participants and training Staff 
. to become Acquainted Ipnd for .participants to become familiar with the goalSj objectives, 
content sequence, and' materials of the workshop.' ^ ■ ., , 



Activtty/Oontont Summary 



Registration 



^ - ] 



Sign-In . - ' / , 

Complete Problems/Solutions Workshaet 
Distributa .^Materials 



Qriantatjon , 

A, . Introduction of ^ Tra3\hars 

B, N5RN v\ _ ..yk '^ ' " ■ ^^v:J 

C* Workshop Overview' . \. . ... 

■ ^ ^- ^. - :^ .." _ 

" '■ i ^ 

: Ice^re^ker i^ ^ : ^ ^ v ' ' 

The Solutioni 

Rarticipants ' EKperiences ' 

Deseripiion of Courses and 'Modules -to be Offered 

Workshop Evaluation i 

A, Ratibnale \ ' , 



Forms 



C. ^^ Procidures to Ensure Confidentiality and Collectibn ' of 
'Information |heet \- ^ \ 



8,' Wrap-up 
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^tlme 



45 min, 



75 min. 



EN 



10 min> ^' 
1 5 min . " - 

30'min* 

# - .. -■ 

15 min, 
15 min* ^ 



5 min. 



Cimraa - l - 'puttiriq' it A11 Together and Taking It Home 
Modulft 1.1"- IntrodUGtQgy SessiQn . 



About 
th€> 
nduld 



Ob^ctives 



Participant's will be able to-^-* 



1, 
3. 

^5. 



State their goals, for attending the workshop ' . ' \ ' 

^ :. . / '\ . ■ ^.^ . ^^^^^^^ * ^ ^ \:\ ' ' ^ S\ ,.' . 

Become familiar with the goals, objectives , -an4 gMcedures of th^ workshop 



Understand 'their dual role as participantd~to share arid reoeiS^e jinforma;tion 
and to apply solutions to their back*-home setting \ ■ ' 



State the purpoSf of the N8BN 



1 



Define a inajor problem and at least one solution to violence and jvandalis'm 
in = their schools / ' = ' - " \ ' / , 

Understand , the rationale , procedures ^ ' andrioms ^^or ^^^e^^ t^e NSRN 

workshop and program* ' ^ ^ / ^ \ — 



Descrlptlori of Materials 

.Transparencies 



\ 



1/1.1 " 1*1.5^ Transparencies support a minilecture on theVprobiems of violence 
' ^ ' ' — and .vandalism in sotools. ^ ■ f \* ' ^ 

participant^ Worksheet ' . ■ ^ ' ^- ' . ' ^ . . I \ ' : \ 



1*1,1' 

Hiqidputs ^ 

. 1*1-1 
1*1,2 



Problems/Solutidns Identified 



Eroblems/Solutions Identified 
Participant; Infoxmation Sheet 
P^ticipant Dally Eyaluation Fo^s. 



Backjrjgound t er i^ la 



1.1*1 Saffe SGhool'Pactors j 

1";.1*2 Violent, Schools---*Saf e Schools 'EKcerpts 

1*1.3 Evaluation Description and Procedure Sheet 



I 



'M ' ^ ~ Aj'ttJing It All Togethar and Taking It Hb^e 



Module. 



1.1 * Introductor y Sese ion 



Participant 
Worksheet 



WorkshMit l-P. 



Direetlons ; 



1.1,1 



Probleins/Selutions Identified 



On this 'side of the pagdV please list any major problems you have \ 
identified^ as oritical for your school ' or conmurfity to work on and \ 

^tha,t you\^hope to achieve /help In solving diirind^ this "workshops Prob- 
lems may be specifically related' to? 1) violanoe and. vandalism; ■ j 

. 2) g^chcjol . seeurity r 3) /school oliifiatei 4)^ interpersonal relations-; 

. 5) discipline; s^ool .^environment i 1) school-community relatioris 

and cooperatidhi or othprs^ v. ' ^ ' J ' . ' . * ' * 

Ori.^the reverse^ side'^ 'please list any soJLution, ideas or strategies in' . 
thg ^problem apeas qr any others that 'you Have £ound helpful in pre- 
: veotirig/reciuaing ' school' violence and vandalism' and creating safir'%^ - 
schools which are more^ posl€iye pl'kces for learning, ■ 



i 



1^ ■ ♦ 



Probletas 
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Couraa ^^t^J-^g it A11 Together and Taking It» Home • » ■ ' '" ^ 

■ ■ , « , " 7";^ '■ — — — — ; — - . ■ — ~ '■ BaeKground 

Module Introduetorv Session ' . Mdt^l'ialS 

Background |.D i.i.i ; , 

' . ' ' Bafe School ractors 



The^ si3bj8Gt of Bdhooh violence and varidalism has received increasing atten- 
tion in recent years. Perhape the most COT^prehensive treatiriient of titie issue 
to date" Is . found in Violent Schooli—Safe ichoolar ^ flie Safe School stuay ^ ^ . 
\ conduqted by the National InetltutiQn of Education" (NllT in 1977 * The three- 
' voliame report of the NIB study confines vast Mftounts of etatistical data with 
cqncrete and practical recoimandations for de^^ The . 

NIE report, often ^called the S^e Scho^ S^dy /' allowe meaningful comparison 
between conmipn^^perceptions of toa/problani of eehool violence and vandalism and 
the actual situation in the sehools * However the also showa the 

.difficulty of conpiliiig data ort' a natiohal leve\» > / - " 

As. one begins a revievr of ^^e data ^ two faotors emerge l^at seriously affect., 
interpretation of vffie dribidaj^ce- and vandalism in the '^c - , 

'^e first Is the ^roblOT pf d^injtions. ;^at^preaisely is vi^lehce > : or , ' 
vandalism? Vor exa^le , is intimiaation or Verbal ^^^^wse t^^^av consider a 
violent act? tod i^at should be idniridared irandalism a^eft?: 4Acts 

of deatruotion coittitted^wlthou 

factor is the differandes among the schdals^. studied 4\ nia dhfvi table uhiqueness, 
o£ each % case can limit tte usefulness o^ a^r^ or^generali^atidns i ^ ■ 

/ For example, a rttt^al or ^all ^ubrirhi^W ^Hhni mi q>^t not havetari elaborate J ' . 
security system^ or, trained s^ecurity parsonn 

such a eaipability. If there is inbri toeffe or vandalism in the suburfsan sahqpi> 
it would be wrong to conolude that the' wban school, is less. prbnei to ^ „ 
^the problems* . " . " ' - ' 

A major finding of -the Safe S^ool Study is that\many qf the common assumptions 
about, violence in ^choojIjS prove to be false. \ For eicanple, many people believe 
that schools are the passive arid automatic reflectors of the .degree and extent ^ 
of crime and viplence^in tteir naighbophopds, " Bchopls are deeply affected by 

^ general conditions in society arid by specif Ic pro^ a given ooirsnunity. 

However^ 'the Study indidates^ that schoolp do not merely reflect the citime '\ 
rate^ and patterns of their cototoltlesv Ins^teady, schools iri' urban a^as 

• tend to be less violet that theii ^imnfedi^te aurr^undi^gs^r ^^ije suburban 
schools are often plagued - by mor^^^rlme jp^oblems than their communities.. ^ V 
This means at least two tilings. Firgt> every school is a "qOTonunity" which 
must be fully underitood on- its' own terms i not , simply responded to witii general^ 
izations about "t^e""or "setting/" Siii^le explanations, ttat link vlolencp ' 

V and vandalism in schools J -witt v^at is pereeived. to bji^larger and "exct^rior" 
tendencies doji't work* Second, Because schools do not, automatically reflect 
violence platterns in comnunities, it is evident toat teachers/ students, and^ ' 
administrators hav6 considerable topact on prevention and reduction of violefiee ' 
and vandalism in ^eir schoole * ' , . \ 
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The Safe SGhool Study cfiaracterizeg two kinds of sec©ndary schools; one with 
little violanca/ tiie otoer witdi little property lose. 

Student Violence is Lower in, Schools r . , . 



1. VJhose attendance area^ have low crime rates and few fightings gangs 



2, 
3. 

5, 



j^at have a smaller percentage of male students 



TOiat are composed of higher. grade levels 



That are small 



l^feere students ^ate classrooms as well disciplined^ where rules are 
strictly enforced, an4 \^ere the principal is consider etf strict V 

Where students consider school discipline as being fairly atoinistered 

7. iWhere there are fewer ^^students in each class and where teachers teach 
Ifewer different students each week^ " : ' ' 
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Where students say th'at glasses teach' Uian what they want to learn 

^f^os^e students considet grades important and plan to go to college ^ 

TOiose students believe thiy can ; inf luenoe what' happens in their, lives 
by t^elr effprts,' rather than fetllng &at things happen "to- tiifem which 
til ey cannot control^' ; , V . v " " ; * - 



Property l^ss is Lower in Schools r ^ f\ ^ , ' ' 

1; ^ose attendance areas have low eriine ratea l 

' r ' ' ' ' ^ ^ ^ . ■ 

■ * ■ ' • _ . = ■ _ #' . .. 

1^' 2\ Where fewer st-udents live close to the sdiool fV 
^ ^ 3- Which do not have many, ponstudentta on e|^us_^, during the dmy ^ - 
A. A Where fMiilies support school disaiplin^ry pplicies 

. ' ' ' ■ 

i That are small * ' / . d / v ^ 

6* Whose ^ student^ say that classrooms are well c©ntrolled> rules are 
striutly- enforced# and 'where teasers say they spend more time in^ - 
nonclassroom supervision ' ^ ^ 

7|. Where teachers say that ^ the principal woyks cooperatively ^ith tham 
and is fair. and informal in dealing with staff 

In whi^ teachers do not express hostile and authoritarian attitudes 
toward students . .. i , 



9. Whose students value their teachers 'opinion of Wiem 

^* . ^ ■ . , ■ 




10, l^e^e. ta^cdiers do nbt lower gtur2ekts ' gradts for disciplinary Masons 

\ 11* Whose etudents do?not Tconsider gradip im^ttant and do not piafl *o 
go to collage rf ' i \ ^ 

■ . ' . \^ . ■ ; V ■ . ' ■ 

. 12, Wt'ose ' students do' not consider Jbeing gcKool Iwders important per- 
, , aonal goals » ^ = \ 

a^e' "safe school" has a systCTi of 'dlsaipline tJiat is fairly ato^letered and 
•enforced by the principal as well [as sStaff * In a safe acHool atudents Gonsider 
rule enforceiAent fair and consistent^ Parents support and cooperate wi thm 
school dloelpline policy* Thf safe school-hassntaller classes and teachers can 
therefore attend more to each strident. In a "safe school," studejits ara ' 
clearly aWare of the value and rhlevan^e of tiieir course work and they recogqi^ 
the importance, of' academics and /will ^rk toward acKieveinelit , Students also 
feel that the grading systesi is /fair, not punitive,; and' tiii^t mare competition - 
for academic success does not outweigh individual^ efforts to learn and progress 
In a safe school, the administritipn is activb and visible In promoting ^an . 
atmosphere of fairness,' cooperation, and relevance. 
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^. Violent Schodls— Safa Schools Bxcerp ts 

Tile' National Institute of MuGation'i Vlolent^Schools--5afe SchoolB ut\£d^ incLud*-' 
data on factprs associated with school violenGe and vandalism. The following i :i 
excerpted -from the study, r , ^ - , _ ' ^ 



FACTORS 'ASSOCIATED 
. VIOLENCE AND .VANpALISM 



WITH SCHOOL 



^ ^Statistical analysis has shown that 22 
factors. a¥e eonsiste^tly agsbeiated with school 
yiolanci and property loss; even after each factor 
is weighed a|ainst' othe^* The 10 factors 
^fcv^socfat^d witff vtoldEjce are: 

1> *- The crime rate" and the presBncB or absence 
of fighting gangs in the schools' atten^nce 
area. 'IJ seams tha^t|3^e more, crime and 
. violence studente are ex{>osed to outiide of 
schoolp the '^p.eatef the violence in the 
. schobL ^ "* 
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.The ppopprtion of students' who are male/ 
^ Since males commit more violent offense^, 
than ^ fernaleir schools ■ with*^ higher 
pf oportlons- of males have more violences - 

The gfade.4ev/ii in ^condary sehdol and the= 
age' of ihegsi^ijdents, . The lower the ^ade 
^ level and the #wnfef tht stuctents, the 
more 'viplenee *^ln the schpolJj; Possible 
reasons (or - this have already been 

! disci^e^* , - " ' 

■^•/^ \ -^^ ^ - : J . - ^ i ■ ' 
; Tht'sizi of ^ thr school. The larger thi 
school, th0 .greater the ris[t of violence,^ 

■^though the association is nbt^s^^ > 

The pr i ncl pal ^ f i r mn e^ ^ in enf orci n g r ufts 
;^n(^;the amount of Qontrol in the:el^^Q«^^^ 
. The .more^firmly a schoo)i^;puni tlfe 

the incidence or ylolence- f'^ J ' 



Fairness in the: enforcement of rulei. The 
absence of fatrness^^ perceived by^ 
studentsp seems .to provoke violence. 

*The size of classes and the number of 
different studinti taught by a teacher in a 
week* Apparently the Implicatian is not 
only, that ^eaohers havfe better control over 

;^m.aller=classes,-but-^that— mdre-^CDntin 
contact with fhe same students hel^ 
reduce violertjce^^ 

The relevance of acaderftic courses* 
Schools where, students say that teachers 
are not .neaehij^ me what I want to Itarn*^ 



10. 



have more violence* , Students "turned off*' 
by schwi seem to cause troubre. * 

^ The importance of ^radtes to stu^^nt?. 
' Schools whefe studenls/strive to gel ^'^iod 
grades have less violence* - ^ * 

"^he students* feelings of control bvc^r ibt^if- 
livej. Schools in which students feel they 
rtave little control over v^hat happenti to 
them have more violence. 



In addition, there are 12 factors ■ cgnsisieAUv 
associated with property losses due to crim^ in 
'sehoolsr ^ 

1* The crim^e rate in the attendance areav 

%* Residential ' concentration around th^ 
schooL The. schdol's proximity to students' 
homes may . make it a convenient tarftt fpr 

, vandalism* \ ' ^ ! 

3* 7 The presence of nonstiident youth sr&und 
sohoolp cited by principiilss as a pTpblem. 
Evidentlys they increase the scbool-s risk of 
proper)^ Joss* ' ^ 

4, Family . jntactness and fart(ily .disclpliht* 
Schools^ ;.liavlng ^rtgher . prb 
. students g^fronf ifftmilies in which Wth 
parents aft presertt, and in which di^ipllne 
^ Is firm, suffer less propierty lois due^tc 
/ . vandalism iind other offenses* - 

* 'V ^ ■ \ \ - \ - '- [' ' . . ^ ' ; i ■ 

S* . "School size, ttp larger schools, wh^re ^€?|^ 
Is more to sleW or destroy, property los^^ 
,^ will be higher* ,i . ^ > .% 



Rule enforcement; cla^roorh controL and 
ndhcla^room supervision. TOese ag^in 
indicate that tMe more firmly a school is 
rimi^ the fewer offenses it has* / / 



8. 




Coordination between - facj^ty and 
^ administration*' This is another measure ©f 
how well the^school is run. 

'HoitUe atld authorlta^fln^attltudes on tht 
part of teachers toward students. As a 
rtsponse to such attitu^, ^udents 
ipi^ently take It out m the^hooL 
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Students' yaluWgifitir leaeheriVopinloni of 
them. Sehools, in. which itudenti* Idintify 
with tNip teachers have le^ yandaliim. 

Tht • fnartipulation of grades as a 
diseiplinafy meaiure* Wiis pfaetiee may be 
seen by studtnti as afbitfary and unfaij;,^ 
with the result that the school again is the ^ 
■ vidtimt , •■' ■■ 1 'V^ ■ • ' ^ \- ' 

The ' impoftanei of grades to students, ^ 
Sahools wHera students stf ive to gat good 
grades ha V a more vandalism. ^ 

Tbe impijrianpe o£ leadirship stat^ %8 
v . ; studente. Schools Where^thertJiJntensr^ 
eompetitiQn f6p leadeHfifp h i^e greater 
prtopefjty Ip^is* - * 

;hi GOnsldt^irif these 22 ^faetorSr certain 
themes /^emerfe. ' The fipst that while 
community and gthar backp^ouRd faetors have a 
substantial influeiice on the amoimt of violence 
and property loss; sahools are by ^o means the 
helpless victlnis of their circumstanees > Man^ 
school factors see to influence the amount of 
grime that sahopls^ exptnienet* A sense of 
helplessness about the si^atiori^ may , even 
contributji to the ppoblem by '.undercutting the 
positive ste^ that coUid be taHen* 

Becbndi* ^ystamatiff di^Qipline and strong 
eodrdnation betweeii faeulty and adrninistfationj 
both important factors in school governance, can 
; have a substanti'al effect in reducing a . spool's 
problam^ ' * ' ^ A *^ 

V, ^ Thlri* fairness In the ^adm^istratfon ^ 
discipline respect for students in a key 
element in effeqtive governance. The absehoe of 
\thi&^^ehir)lat|pisy^^^^^^ 'alchoor eiri . lead to 
fruStr^tfon ahy aggl^ive behavior by students* 

' Fq^urth, wrtle size and' impersonality are 
assdciated with -^hool vandal|s0J and vialencei 
impersonality i eeins- to be the more important © 
the tv^p* ^ \Eyidentiyt the- closer aiid more 

r continuous -the personal .bonds between ^eadhers 
and^tudants/ the loWeiv the ripks of violende, ta 
the Phase in Case Studies, respondents fr^u^t^ 
mentioned (ha importahee of personal ecmtaat. 
Not ^hly does it Jnoreas% a'teachei^s influence* 
with stud^ntsj; but if students are, known and can 
be idehtlfipd^ they are less ^ke^ to commit 

' violent offenies. Fuftherj elo|e personal ,ti^s 
betwrfen teachers and students pay Increase thi 

^studentsLdommitirient to^and^lnv^ 
the school, . . 

' - Fifth/ the peroejved relevance of academic 
cdia*sas Is a factor in the amowit of ylolf nee a 
sch^l experiences,'^ Sixths tht discovery that 



striving for good p*a^es at scHool see tc r- 
violenet while inereftsihg vandalism 6cm riol 



violenot while inereftsihg vandalism 6cm riol : eh;* 
that violent lehools are faced with the difficult 
choice of trading violence for vandalism. There 
■seem io be two syndromes— orie for. violence and 
another for, vandalism'-^invoiving different kind5 
^ studenti. In particularly violent schools, 
students are likely to be apathetic about grades, 
to have y iven up on school,^and to feel that thty 
have little epntrol over their lives. Emphasising 
aeadeinio achievement iji such schools, as seen in 
the Phte0 III case studies^ is part of thejrofijiss^of- 
building iohool pride and^siudint^ommjtmentj^ 
both of Which arp. Jhgr^lIats^in^turmnf^vW 
schooJi_>to-^dra^^ Many ''turned otr 

Budeflti dan be turned on againt ^ 

The' vandalism syndfofhe, on the other 
handj'ietms more likely to Involve students whrf 
oare about soh^l, but who are Idsing out In the 
competition for grades and leadership positions, or 
j^ho pircilve grades as being unfairly mahipulated 
for disciplina^ purposeSi Denied what, they 
cdntider fair and adequate reward by the school, 
they take aggrepsive action against it. * ^ 

, if a ;iChool is large and irnpepsonal, 
discipline lax and inconsistentj the rules 
amb^guoi^ and arbitrarily or unfairly enforcedf^ 
the couraes irrelevant and the reward system 
unfair, the jchool lacks a rational structure of 
order and the basic elements necessgry / to 
maintain social bonds^ both an^o^g students and 
betwecii stude^ and^schooL In the absence of 
theii, Mti bf violence and vandptlismj w^hether for 
imniediatt gfatifreatlon or rebellion^ are likely 10 
^ conimon. ^ * 
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violent SchQols-Vsafe Sghoolr further 
in redueing and preventing school viol 




outlines action strateglis for 
ence and vandal ism, 



pchools to aid _ 



1. 



Implicatidns for Action 

.This itu^ was deiipeti aid CQngresi in its 
deliberations on erlme and violei^et in schools ^ot 
to formulata a Federal progrftJifi as suoh. Hence 
wt oonfine ourselves to p^intj^g out measures 
that can i^efully be unyertflk%ii\ by local school 
distficts atid schools* Sbme these can be 
implemented by, local comniUttttii|s themselves, 
without further assistancep othifi would require . 
additionar resources* The implUattoAiJor action 
are orfanlaed s^QUnd mBjor themes of the report* 

I* We found that while past incf^^is in crime and 
violence have leveled- offt th^fi is abundant 
evidehce of a problem' requiring concerted action**' 
In many respects school crime gbd violence stem 
from sd^iirce& outside the seh^li but there are 
steps which schools and school districts can^ t^ke 
toTeduca such problfems. 

CFirite arid disrupt ion ^ iiQi oliool^ shoi^d y 
, rgcpgnjzegi^ a signTfloi^ ^ ^lgbie^mV"^ 
3 prob iem should re ceive]jri ^ open ^ttent Hon 
In7 public cpr^cern It ria ^ > 
' tne studyj/a tendenqy'^ understate or 
^^Jminiml^^ extent ^f ^he problem; was 
" sometimes evident,' Progr^s^ towar^^iolyinf 
n pr obleiri cannot be ma di 'ifritll th^ problem 
' itielf ii-recbgnized, ^ . 4 - V 



2*1 ^ Jf a school district has reas o n to think that Its 
/ schoojs_nia^ have a f^^;^ grpbltmj^^ 
^ dimensions of which j rt unclear, an 
assessment of the pf oblejn ti in- ordgf p Some 
, of the methods and instrumSrtts developed 

' the course of this study aft Citable for s^^ 

an assessment/ though thty should 
. u , with an awarertesi orthiif imitations* Thi 
- ; • apprpach can also provide ■ detailed 

information valuable f6r pJanning purposes * 
. ' (Chafiter 2). ' ^ : ^ 

' 3* if jirime and disru ption grt gjrlQUS problemp 
V in a~ school or sgho bl dijt Hft, Jhg^ 
J. w,^^^ given to the issua mustt^^ a primary ^ne * 
This may fequjra iome hai^y deaisions about 
' thf relative value of other diWa^e j oate and 

programs, althquih It \ -clea^^^^^^^ 
^ 'educational goals eanndt bts^chieved -In an 
' ' atmosphere of' ^yidienci and '^^ 

Assfgning a high priority^ t0 t^^^^ 
' ^ means th^t the distrlat tdminbtr 
backed ^ tjie boa^ «of tducatiohi s 
provide prom ment, active support- for efforts 
to deal with/these problems (Chapter 8). 



4* ' School xdis tricti^ffiB their oomfrii/nitic^ ^^I'^'Jj^ 
r^^^^^~ ^rec^ni^e i frau jchg^^^^ dd a grfrhi -^ealjp . 

. reduce anme and disrjpinc jjr^ If^^t 
. . thfei nothing can bi donfe y/ervades a^school, 
' nothing is expected or .dem'anded of students* 
facultys or ^dminislratgrs* , Yet we fountl that 
• many fchooto have managed to control and 
reduce the inci^nce of crime and disruption 
through locally . developed and initiated^ 
pf^rams JfChaptcr 6, Case Studies)* ^ 

5^ While schools ggn and ghould do a_ grjat_deal 
to reduce crime Md^isruption,_an adequate ^ 
program ^to deaJ^Mth^ the problem requires 

' the coniensus, cggperatiorij ' and Resources 
which can eomelgjiry ihyd^ 
and eoord iriatibn s upprern^te by fjrfancial ^ 
^d itechnicjl" ej ilij^^ Social poli cy is 
dependeht on a' mediure of consensus among 
• those p'oups that art affected by and have an 
effect on' social' p^oblems• Such consepsus 

^ begins with the Identification of goals to b^e ' > 

' sought and the means pf attAinIng thfm. in 
order to deVelop effective, program to / 

* ■ make schpoli ia^^i it is ' necessary that 

inter^ttd parties in ;th(a c6mmunities— 
^ ineludini parentii spcial agencies, the policg, 
the courtly |nd bthars— join together^to plan- 
ind impltni#nt ^ iueh programs, / •Other 
a financial Tespurces a;id expertise should"^ be ; 
, ; ftvaiiablrf as^ a supplement ^lo^ >uf not a . 

^substitutf ' ^fofr . , Ibca^: p^^ and 
,f.-'planniri^* ^ ip^' . . * 

II, ^Ai system OR ,g5vernance providing an 
^equitable strueture'of order characierjzis schoo^ • 
whIfeH are working and ifcms to differ 
schools from those whiah are having problems* 
Student cpmmitment to the school is.ah importantv;- 
factor, in the safety of iohools* ' 
\ . ■ ^ ■ ■ ' \- ^ '. ^ - . 

6- .Seriously af tact^ sohbo)^ -^^ gi ; 
pa f^^^^^\^^^^j^^^\¥ es t abl jgh m ent 
legitlmati anCx t?f€^tive v gove^^^^ 
p^^rams . sugh^dgrams^ mvolve at least 
twJ things I (1) f irfti fairr and consistent 
disc iplinei and (2) a ^structure of incentives ^ 
(such as grades aW honors) which adequately 
rewa^'ds students for , their efforts /and 
achievements (Chapiep 5r (Sase Studies)* ^ 
Attention should be; givea to rewarding 

* diverse kihW W acdOm^ 

individual improvement) andj to broadening . 
! the availability of riwards* • ' ' 

7. Schools fltid 4hetf communities' ahylld _ ^ 
recognize that tfa jjle o f the prmcipal Is : * 
Impffl^ant -to the^ u^g ejs^or any 



the Kfv itj schoois which ^gre 
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schboli r^uire prlnefpali who htv© strong 
l€a^ship and administrative abilfUei, 
Recpuitmwt and ieleetlon of sueh prinelpali 
is e^tntl^l. Atttntibn shpuld be f Iven t© the 

■ ea^te^ ladder for'^ flsilstant prineipata and to 
their , movement ^ into 'principal^hips, 
Spepiidixed toaininf pr^ prineipte : ajteo 
needed both nn -^ schools and 

.af ter war^. Apppentteeahlpi^lth' prineipalj 
who Imve demq^trated suao^s in leadership 
4^ diffioult sehbolj is one method^ 0^^^ 

^ Given ^e wiUiual qualities fequirad for thfs 
ineentives should be available , to keep 
ti^en ted principals in the sohools that need' 
lUi^most V - V , 



Commi^nities and their sehool distriets should 
^pyide the gesourQes neoe^M^y to enable ^/ 
ppingip^^ in_serrousIy q^rieoteg to^ 
exero&e a leadership j'oie vis-a-vto , 
as well as teaeherg * In practical terms; t ms 
might meanfprovidmi the prindpiS wit^ the 
asiiaianoe neeessar^o take ear^ of iome^ of 
the fbutine busine^ of school administration, ' 
leavinf the princip^ free to spend more tim© 
with students and teachersv The importance 

. or the principal J^p a role ntoflel for studWts 
was evident iif the :;stijdy* Leading^' by^. ; 

;eicample; putting in long ^hpurSy and being 
viable and available were essential abtivUi^s.v 

' maintain this posture ■ faqulres that 
pf incip^ not delegate the functions ^f 

^ eduoationi^ leadership and maintenance of 

^discipUnf to others in order to carry out, the 
routine administrativi^taskswHidh are part of 
the job. ■ ' ■ " " V : ^ ^V"^" \ • • ' ' 

^achers ahd" other school personnel require 
p ra^ and jn^ryice g^ajmn^^for makmf 
s chools sale . While the prinoipal seems to be 
l^ey;,element in establishing and maintaininf 
goyernance systeftLwhid^ pfodu'ces a s^e^; 
schobl, the teachei^j iftelr rklstfons with tpe 
administration, .and their ,l3jMlitiesl.Jn ^ 
classroom management are also of - 
considerable irnp»&ttnce {Chapter S), Many 
teachers report ttiat^^we werenU prepared f«r 
this" 'whem they^Slfete probiems^ they 
encounter in sohools ,whiOT, have serious 
r problems with/crime and disruption, ' For . 
teachers in y^serid^ly affected ^ schoolSi 
intensive training in olaffiropm management,' 
.perhaps provided in the summerj can be. an 
important means of iftdreasing their skil^* 

Communities and their school distrfcts should 

increase, t^e number of j^a^cH|rs^ jrT^^ 
' ^hi gOir I ha vm g s er i ous p7gbje^l!^^h^T l ^ 
^ and 'disruption Classrooms ^re the safest 

places in schoolV and 'smaller classes are.. 

a^ociated with dtcrijised incidence of crime 



^ and disruption (Chapters 2, 3, and 5]* One 
response * for a- school which is ^having., 
problems m to increase the num'ber of 
' teachers per pupil. ^ ^ * 

11, Co^ideration shouri be given to ways of . 
merej^ihg the "per ^nali^ajlonl^ secondg^ 

^ |ch^&/^&ehooI sise, studint anonymity, and 
, alienatidn peem to/be factors in scho^^ 
(Chapter B, Cas^ Studies). *^^e principal's 
acceiibility and lower student-teacher ratios 
should help "personalise" larger schMls/ 
^'tacreasir^ the amount of eontinuoi^ class 
^^time ^at a teacher 'spen^ with a given poup 
of students wbuldi fW" increase personal" 
/ contact with^tudentsi in junior higte, ease 
the transition/ f^om 'elemental sqjh^lsi and 
(3) redtfce ^raff ic in the h^l^* ^.^'^ 

12, iegiouslv affected schoote shbuld provide 
/ ^ more rele_W?t .courses to students^ especially 

those who' arg alienated and "turned off* b^ 
schooU ^The perceived lack of relevance is 
associated with apa'thy and violence In 
J ^hools (Chapter 5). ^his is an old problem, 
but not ^ ^ intractatte^ ©ne,^ - ^©luWary 
alt#pnative^sch0ols ^lahd pr^rams, many of. 
V" whicfi^have a good track ^re^ord wittf such/ 
-atudents,; should ^ b^ Lor^idered as _one 
" ■approach. _ : ^1 . ^ ^ ■ 

13p Relationships between the- adoiinlstratidn 
* Mid te^ajfiers^ramong teach ferg/ and betwaen 
tlje^ schobl an^~t5e SQhQHQl_syg^^^ 
pbr^^t ffl pro^ducjng^f^ should ' 

"Down the line support-- irqm the board of 
^ educajtion and ceniraFadmlnistration .t 
> " classroom was a- irequently 'mentioned 
necessity for school safety* The support df / 
■ ' communities imd parents can also .help**^ 
; Within V the schooljl supportive attitudes 
toward students can help, to contribute to a 
■ \ l^chDo! tiliftavi MqI n^iKus pDLUi,'e 
Identification with Uiev school^, or "school 
, spirit," more likely to develop. (Chapters= 6 
and 7: and Case Studies), ^ . 

IlLr Security measures and procedures can' be / 
helpful in reducing violefrce -and property loss in 
schooij.provided they are not used as a substitute 
'for effective governance. In >the absence of 
adequate leader^ip ana student commitment tb 
the stfhool, security measures, can become just 
another^chaUe^e to youngsters bent on attacking 
the* school or other students. 



14, 



School ^systems with seHous'^proble^m of 
viblence and vandalism can~l^nef it from th e 
. MFihf^f additTonal security personnel'. T h e 
recr^tment and'yaln^ 
should emphasize jnter^i^ohal skiUj as wefl' 



r ■ ■ . ■■ 
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16. 



It: seeunity funetions . Security peeonnel 
y ! De ehectiva in reduemg 'crime and 
,uption in sehools. Since they often 
fuficUon as peacekeepers *and iometimes 
counselors, they should reeruited ind 
I trained to be able to fulfil these roles 
properly (Chapter 6 ^ind 7 and Case 
Studies). . . 



15. ^ Sohools 



eifoing serious problgms should 
itentign to sufveilianee and 



traffie "oontrol in ^ areas such as h^waySj 
stairwells, and "eafeterias, where" violence 
^id jisruption are most likely to startr 
^ HaUways espeeiaUy may be strategic 
/ locations in troubte^sschools (Chapter 2, 
Case Studies)* The better a ^incipal is able 
to control fh^em, the Ijr^er the cHane«. 0 
restorfng order to ther;^hftoh Ttie more 
adult hall monltprs available^ Jhe j&ettfC the 
tffhances of Controlling the haUs.^^^^^^^^ ^ ' 

■ . - ^ ■ ^^ L- '^----'^'''' -^-' ■ ' ^ 'n/ ^ ^ 
Schools and sehool systems should move .to 
j improVe recaf^Keeping antf report Ing of 
slrious problems 46 the^ police and other 
a ppropriate agencies. Many -s'^ems have 
requirgjinents for tile r eportLig of Incideqy , 
bu£ they are of ten not fdUbvi?^ XGhapter 1). 
Sehool dls^iey facing serioia problems of 
vandalism and violence ^hoiUd revicvv these 
reguirements anclr havlnf done so, enforce 
;b*:m. It majr be helpful to consult police ift 
'ro-mulating guidelines for when they^ should 
and^ould' not be caUed. /The establisfiment \ 



and maintenflnee of recordHpeping sy^Vf'Tr 
* and thf\ developrnoht of rep-:fru\b^ici% . 
' should be underiakeri by sc^oi rbysitrnv 

■ ensure ' \uniforfpity ^ of . recording and 

/ "reportlng\ /* 

1^' Schools and school systems in whigh crime is 
^ ob^^m \ should coordihaie^ theii: efforts 
- with those\ of locaJ courts^ While too^ 
^ c^ourii are qentral to the administration of 
juvenile -jt^tice, the schools e^pre^ very 
: little confidence in them (Chapter 6)! Thei 
schools arid 4ourti should work together to 
plan and cootrfinate their .:^activities with 
. .regard tO' juvinQe (and school-age adult) 
offendere* K . ^ ^ 



Schools and sci^ool systems should select 
sgcurlty devices « , with care and wiTH 
' rffercnce to theiT"speGiaJ nei(te . , There are 
a great number ql suchadevi/ces^ available, 
'and ^they vary 1^ utility and reliabiiity, 
Prinoipals' respons^ indeatff that security 
deviets in^general^ycan be effective, but 
schools ^seeking feuch devices dnd systems 
should also^ek ac#wi.ce^on VKfch'ories to. 
acquire and how ^hey may' best be u^ed 
(Ghaptere 6, 7). ; i VAdvlde from school 
^Istricts which have\ L^;ed*' them can bo ' 
helpful (many large cHy flstrfcts 'fmve), apd . 
inforrnation ; on " . t^^ir ; \e^ting 'nrid 
pertification is a^ailkfiie from various 
sources'elted in.Chapter 6.^ 
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COUrSfi 1 " Putting It All, ^together and Taking It Home 



r 



~ Background 

Moduift - • 1.1 In troduetory Sesalon ; Matef ialS 

Backgrounid 1.1. 3 f 



~ r-r \ ■ • ' • • 

' ' 'Evaluatiipri Description and Procedure Sheet ' * 

^ .Tha\National School. Resource -Network haS' contracted with the'iyaluatioh/Policy 
RasaarGh Associates r Ltd, (E/PRA) to conduct an ongoing evaluation of the Network's 

rf^ervices and its acdomplishments. The pua^se of this ^ evaluation is to provide 

^continuous ffe^dba^ designed to* improve Netwrk servibes* /gdnqe the evaluation is'- 
rasponsifcle .for determining the short and long range outcomes- of' NetwrA activities, 

.it requires the involyement of every indivi^iual partidipa ting in ''these sessions. 

During the course of the^ workshop you will be aakid^^to cor^lete several ishort ' . ! 
que^tionfmires whi^ will allow us to evaluate the :-^*raining programs-including the 
foGus^ the materiaLs'^ the trainers, the training itself / and _ the ^ffects of the 
training,* These questionnaires ^rapresajit just one facet of a much larger ejffprt to 
evaluate the opSratiori and usefulness of the Net^rk, A sample of the persons at- 
'tpnding^tha 0re tralningvvratkshops will be contacted at a liter date ^between two 
and siK nb'hths afte^r thfe ^o^kshop) =^0 'f ind out whether their attendance at the 
training 'has actually helfed.^hem in adopting new or- better strategies for prevent- 
ing aSa/or •reduGing school yiplence and/or vandalism, - "^^Z' * - 

> We would like you to help ufJ by providing some baaic ^information about yourself and 

■your sGhool -affilifftion and by .cqnecientiously compieting the other evaluation ma- 
ftBrxalB qn a" daily basis. , . ' ■ ^ ' ' ' * ^ ' , " 

Specif ic ^Qrms have been designed to receive feedback, from particl^nts on these 
workshop .actlvitie's . 'They include iiha 'following^ - ' . - / 

■ ^^v ^ . .X - ^ ■ . . .... _ ; 

. "1.. . NSHN-'E-04,1_ Participant >Infopnatiqn ' . , ^ . ^ ?^ 

I r2,. NSRN-E-05M ^ Participant Dally Eyaluatibn , /' . * ' r . 

3, NSRN-E-06.i:' Participant Final Smmary * : . ' ^ 

All data will be collected 1/p^^ staff or collected by Network, staf^ and sent' ' 
immadiataly to E/PRA, at the r close of .the training session. This material wili-ba 
kep^ under lock and key. v Your anonymity will? be most carefully protected;, and alL 
inforniation wliioh you provide ,will ^ba' held in strictest confidience . No information ^ 
provided by any . individual ^ill be used qa<prelease4 vdth his/her name or identifying 
information. . ^ / ^ . 

^Procedures . - * , ^ v * ■ . ^ 



Wh^^n you signed in this morning) you weri randomly handed a. card with a' confidential 
"^fespbndent code number" on it. This "respondent code number" should be placed on 
each participant eyaluation form cofttpleted by you; The use of this code number will 
ensUre the confidentiality of your responses. ^ ' . / / 



Rfiaort your number on this sheet in the space provided below for reference 
t throughout the workshop, ^ ^ . , \ 

Respondent Code Nun^er ^ . ' f 



E/PHA needs to know the "identity of each respondent for followup contacts, . There- 
fore^ we request that you print your name on the card wi^ your number on -it anH^^ 
return it to the workshop participant who volunteers to . collect these cards aM ^ ^ 
mil thefti directly to I'/Pi^ at the end of the session. He o^' she will keep the 
cards until the end of the session in case you forget your number. ^ 

At this time, you should complete the Participant Information form* -You will notice 
that we' have requested Information about you (Items under nun^er 4) that you. are not 
require to provide; However, the; availability, of this data would e'nhance the eval- 
uation of this project^ and we would appreciate your volunteering this information, 
about yourself * Please return this fom to the "data collection box"'#located nent 
to the s ign --in ^ sheet before you pick up your lunch. 

For the remaining day^s of this workshop ? you will be completing the "Participant \ 
Daily ' Evaluation at this same tj^me. You will be given your first form now, P.lea'|e 
use this, instahament to Evaluate each session you attend. The first session for 
, today will commence iirmedlately after lunch* Please complete each item and. be open 
and candid wittf your responsi* You will return this material to the "date^i collec^ 
tion box" just before luncji tomorrow; you will bp giv,en your form for the next day 
at %hat {time, ; . * ■ ^" * / 

A Participant Fihar Summary form mil be' distributed fco you for completion After ; 
'the last session on Friday. Thes^e^ forhis will^JBe jeollected by the trainer who pro- ' 
vides the last ses^slon, r ' , ^ . 

Your participation In this evaluation' is essential to the success of this project. 
It will help us to Improve future v^rkshops and Identify workslrop' activities that 
are most beneficial for participants. If yo^, have >any questioris about any aspect 
of this ©.valuation or suggestions for Improving the instruments, you may consult 
with the .person cTOrdlnating the workshop, or you may contact i 

r, pr* Janice Etethi Project Director, 
. ^ \. Eval uatibn/Fo 11 cy Research Associates, Ltd. 

. Suite 1010 : \ - ' \; r . / ' ^ 

West Wisconsin Avenue ' . .. 

Milwaukee V Wisconsin 53233 , ^ * . 

. ' • ' (414) 278-0175* ; T 

Thank you for your , cooperation and assistance. ' 




E/PRA NSBN-E-01.1 



Reip.sed 10-^1-79 




L 



th for Students 



a 



282,000 

1 12,000 are robbed by fore^ weapons, or 
threati 



2;4pO,QpO have ^mefHihg stolen worth 
lessjhiinilio 
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A IVpi^ai Month for .Teachers 

- • 

® 50% yerbally abused by students 
• 125,000 threatened with physical harm 
® 6,000 robbed 

® 5,200 attacked (NEA estimates 9,200) 

9 1,000 assarted seriously enough to require 
medical attention 



1 

A f^ioml Month for Schools 

® 2,M0fir^set X : 

® 13,000 th^s of school property 
> 24,000 reports of vandalism 
• 42,000 oases of property damage 



A Typical Year of Oosts 
NIE'Safe Schdofs Study estimates 

Labor for repairs and replacement 
4- Alternate buildings and materials 
+ .Security personnel and hardware 
+ Insurance premiums 
+ Indirect costs 



Fear in SchoQls 

^ 3,M0,^ students avoid at l^st three 
places in school 

• iOO^OOO students afraid most of the time 

12% of teachers hesitate to confront 
misbehavmg students because of fear ^ 



/ 



OOUfSO 1 - Putting It All Togathar and Taking It Home 

- Introduction to Planninqj Awareness 

TotSi Tlma l hour ana 20 minutes ^ 



This module presents an overviaw of 'the planning process and allows participants to 
'work through Stage 1 in the process , Building Awareness, 



^ 2: 



Actlvtty/ContAnt Summary 



Introduction 



need for local sqhools and communities^ to plan and implement 
new^prb^rams . to reduce and prevent scl^ol vandalism is emphasized. 



A, ' Review of the Network's Goals 



B. Our Approach to Planrfin 




Qverview of Planning 
Stage 1 of thfe planning process, Building Awareness^ is presented, 
A, WHO Plans Such Programs? 

WHY Plan at Ml? n 



HOW Do We Plan? 
WHAT Is Planned? 



QvQ3rview of Building Awareness 

..Necessary steps in bu^ildiiif awareness are outlinedp School- 
community relations, organiEed problem-solving groups, needs 
assessment or other data, an<i coimnitment are introduced , 

A * S tage l^^Buildlng Awareness ^ - * 

. B, Readiness = ' . 

4 , Steps to Building Awareness ^ , « 



to get people 



Participants eKplore ways to get people inwlved in planning, iden- 
tify problems, and collect data in order to 'understand problems. 
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10 min* 



10 min. 



5 , min. 



55 min. 



Cm^mm l Put tin g It All Together and Taking It Home . ^ ^^dUll 

1'2 Introduction to Planning) Awareness . 



ObJeetiy@s 

^ Paacticipants will be able to— 

1» Identify the steps in building awareness 
2. ' Ideptify purposes of kickoff meetings. 



^ / 



Deaoriptlon of Materials 

■ Transparencies , 

1,2,1 - 1*2*11 Transparenoies support an overview of the planning prorfSss and 
. of the steps involved in building awareness. 

Participant Worksheets 

=1,2*1 Building Relationships 
: 1,2*2 Assessing the Problain ^ . ^ ^ 

Background Materials , . ^ _ 

1.2*1 ' Overview of Planning Steps ■ ^ " 

1*2*2 . Planning Process . , • 



\ 



'Course . l - Putting it All Together -a nd Taking ti- Wnm^ 
Module 1-2 " Introdudtlon to p: inning/ Awarenesa 

W6rkshMf i-D 1.2.1- . ^ 



Partielpant 

JMorksheet 



Building Relationahips .< 



1. ' List kay indiyiduals from your schoor and community that' must be iaralved in . 
planning programs to prevent or raduce school violence and vandalism. 



2,'' List key organizations that, must be represented at a pi 



planning meeting. 



,3. When and where cin an initial planning meeting' be held' < 



4. Who will' contact the i>ersons and organiEations ■ listed above? 



r 




. . .. . 33. ■ = 

^0Urga ^1 - Putting It ^11 Togetehar and f ^ing. It Hom e 
M©dul@__ 1J2 - Intgodugtlan_ to Planning -^--^^areness 



Participant 
Wuricsheet 



Worksheet l-D. 



1.2.2 



Assaa^j.ng the Problem 



Ptoblem Araa; 



-J- 



Types of Inforrnation 



(a*g./ Number of 



Juvani le Ar re s ts )^^ ^- 



Essential or 
Supporting 
Data 



Methods for . 
Obtaining .the 
Data 



Who and When 
to Collect 
Data 
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rS© • 1 - Putting It All Toqethej and Taking It Home 
Modulo ^'^ ~ introduction to Planning! Awaranesa 



Background l-D^ 



1.2.1 



ackground 
Materials 



Overview of Planning Steps 



1^8 Plannitig PfQeagg 
Stapt and iubstcps 



Building 



Catting people , 
Involved! bulld= 
I'ng relations 
with people ailH 
orga^i nations 

ldent|,fylng . 
problams i 
getting* ac- 
quainted and" 
talking about . 
pereeptiona 

Colleotlng da tat 
learning sore 
about aohool 
and esnminity 
and aaaeesing 
'nature of 
prafalaflt 



2 . Deeiding 
t4hat To Do 



clarify the 
problem 

' Set goals 

Establish ' 
priorities - 

Identify eon» 
atraints and 
resouroeg 



j3 ^ Deoiding 

^ How To It 

itate objectives. 

Plan tasks: 

' Identify tasks 

- Sohediy^e. 

^ Assi^ feapen^ 
iiblllty 

- All^ate 
reaourcsB 



Evaluation 



Focus on aspect 
of prof ram to 
^ ev^uate 

Collect data 

Seledt a stai^ard ^ 
to cofspare against 



S . Future ' 
Binning 

Levels of , j 
planning;- 

Techniques for 
planning seseione 

% 
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^RW&m 1 - Putting It All Together and laking It Homg 
ModylO 1.2 - Introduction to Planning? Awarenags 



1.2.2 



iackground 
Materials 



Planning pgjceeg 



h Hdri20htal> View 



aV the problem (a) 



Aipaata 


p 




Dimensions^ 




Cauaas 



0 
A 
L 

a 



what tra the 
aspects* dimen* 
sions of the 
problem in our 
sehool/district? 



4 



What are the 
aauses* factors? 
WhioH do we want 
to e^nge^ im* ^ 
pact on? ' 



SOLUTIONS , 
APPROACHES 
PROJECTS' . 
ACTI VITUS 



RESbURCES 



Peer counssling 
Rap seasioni ' 
Surveillarice 
^Alarm system 
Security aideg 
Community organ-* 
- iiations , 
Alternatives to 

suspension 
Parent, managtment 
Awareness raising 
Etc* 



What' solutions # 
apprqaohes are 
appropriate and 
feasible ? 
What tasks and 
outcomes .or out- 
puts do they 
entail? 



Time 

People 

Know-how 

Dollartf 

Materia is 

Etc, 



What resources do 
we need to undertake 
these solutions, 
approaches? 
How much time? Who? 
How many dollars? 
What materials and 
how much? Etc, 



r 



The logic of this is to wor)c back from problem to factors to appropriate solutions 
to required resources and then implement in reverse^ i^e, r aPply the resources, 
carry out J the activities, impact them {hopefully) on the causes/factors that you 
made your target and {hopefully) redues the PROBLEM* 

' ' ' ■ ' ' ' I* 



o ■ ■ 
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A Vertical Arrangegient 



A., THE ^PROBLEM(S) 



SOLUTIONS ' 

APPROACHES 

PROJECTS 

ACTlVITlfiS 
4 



C. RESOURCES 



Aspects/Dimensions 



Factors/Causes 



(Goais) 



E.g. I Peer counseling 
RaR sessiona 

, Surveillance 
Etc, 



Time 
.People 
Dollars 
Etc. 
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* Ociurs& 

OMJ^S 1 - Putting I t_All Together and Taking ItAHome ' Jk^Gni^S 

M^Ula 1, 3 - Deciding What To Da ^ ' . ' MO^UlS 



Total Hmm i hour 



Module Summary 

Participants are fadilitated in working through the four steps of Deciding What To Dq-- 
the Second stage of the planning process^/ \ . , 



Aeyvity/^ntsnt Symmary 



i* Mo€ule Overview 



The four steps in Deciding What To Do— clarifying the problem, set- 
ting goals ^ establishing priorities^ and identifying constraints 
and resources —are outlined* . 

A, * Ra^^iew ofr Preceding .Module " " , * 

Ji * -. Introduction to Deciding Whajb ^o Do 
EKercise j^it^ Worksheets , 

Participants use two worksheets and wrk with clarifying problems/ 
setting goals, and establishing priorities from a given set of data. 

Group Discussion " ^ ^ 

Participants discuss' the relationship of goals , resources, and con- 
straints in meeting violence and vandalism problems. 



15 min. 



is' . 

- CQurmft ^ ^ Putting It All Together- and Taking It Home ' ^O^yl^ 

j© 1,3 -.Deciding What To Do ^ ^ 



Objectivss ; ^ ' ' 

PartiGipants will be able to— - ' . 

1* ^sdribe four steps in Deciding What To Do 

2. Identify three resources and three' constraints in their own communities ^hich 
will apply to their goals/. 



scription of Materials 

Tr an gpajre ngy ' ""^ j ' 

1,3,1 ^ TrTOsparancy presents the fdur steps'^in Deciding What To do. 

i. . " - 

Participant Workshaets 

1.3.1 % Problems ^ Goals ^ Priorities ^ ^ 

1.3.2 Case Study 

lj3,3 Goals I Resources ^ Constraints ^ ^ 
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CourgQ J- " Putting It All Together and Taking It Hom e 

ModulO_ 1.3 - Deciding What To Do ^ . - 



Worksheet l-D. 



1. 3.1 



Partieipant 
Workshe©! 



Problems ^ Goals , Priorities 



^ Clarify the Problem 
' (State "tVhat Is") 



Set Goals^ 
(State "What Ought To Be"] 



^ Establish 
Priorities 



'a) 



sic 




. • . . . ' ■ - . . . ■ 45 , ... 

CaMii^ft :• 1 - Putting It 'ftil Together and TakAng It Home ' ■ PAftlOlpant 

Miadlilft l* 31 - Deciding What To Do : ^^r^^ ■ Worksheet 

WQtkshMl'D^ 1.3. 2- ' : ' — , 

\ Case Study 4 ' • j 

Falls City, USA, has enjoyed rApid growth in^ the last daoade ,and now boasts of a 
population^ close to one rnlllion. Until reaently, .the city has. suffered few "big 
city problems'S' however, of late, problems have been mushrooming/ Drugs and dis- 
cipline have become/issues in the schools, particularly the- junior high levels, 
and vandalism is on the rise, . ' ' ■ . ' ^ 

Two years ago representatives from the ^^lobal railroad company approached the police 
department alarmed over the xising rate of vandalism to their cars and signals. 
The police department responded by contacting school board members and other local 
^^^rgani^ations to fprm a conmittee to disguss vandalism problems* Representatives . 
. f jrorti the phone company, bus system^ building contractors group, insurance agency, 
local banks, and several others joined to* discuss the problem, , ' 

Aft0r meeting . several times, the conmittee had gathered the follbwing datai^ ' . 

o There had been no education in the schools about vandalism* 

• . ' -i ' . ' * * . 

o Qn a random sampling^ many students said they did not know vandalism was 
j* a crime . 

I. " ■■. ■ ■ ■ ■ . ' . " . ■ ^ ■ 

' o Safety shows had never been done at school, ^ 

o Police officers believed thit vandals were*^as lik^^^io be junior high ; 
• students as high pchool students. . ^ | . - \ 

o A burglar alarm system installed **in one school had lowered their vandalism 
' rates considerably, ^ 

b Parents , were largely unaware of the extent of the problem* 




Courso. 
Modulei 



1 - Putting I t All Tegethegy and T^ing It JHomi 
ig wnat To Dp - 



„ * A 1 " Putting It All 1 
■• s.,3 - Deciding What 



WorkshMt l-D. 



1.3.3 



Partioipani 
Worksl 



Resourcea 



Goals y RegourGSs , Constraints 



Goal Statement 



Constraints 
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r - Putting It All Together and Taklrig It Hofae 
' Madula 1.4 :- Deciding how to Do It ' . ^ ^ ^ 

I Tslai Tliiie_ "i hour ■ ■ ' ■ '• ' — 



Agenda 



Modu1« Summary 

This module focUsee on Staga 3 of the planning process, Deciding How To Do W. Partici- 



pa: 



nts use workshaits to write objactivsi and davalop task plans to meet^stated goals. 



;ER1C 



Aettvlty/C6nt«m Summary 



Modula Overview j V ' ; 

Stages 1 and 2 in the 'planning process are reviewed, and Stage 3, 
Deciding How To Do It, is introduced. 

Stating Objectives . . 

What, ^or whom , ^ how wall / and when are important aleinents of stating 
objectives . Participants CQmpl ete a worksheet on preparing and 
witing. objectiveB or use' Worksheet 1, 4 ;3 to begin the planning 
process , ' ; 



A,' Minllecture 




B, Ekercise with Worksheet ^ ^ 

Planning Tasks . ' ■ ' ' 

Essential steps in task planning are Identifying the task, schedr 
uling, assigning responsibility, and allocatinj^ resouroes, Partici- 
pants work in groups .to develop a task, plan to meet their objective, 

A*. Minilecture ^ ; - ^ , ' = 

B, EKercise with Worksheet * 

Conclusion '\. , ' t ■ ^ 

. Ay^ Questions ^ _ - 

B, Closing Remarks ' . * , , . 
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5' mih. 



20 min. 



25 min, 



5 min, 



r 
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:CQUrga 1 " Putting Ife ^11 Together and Taking it' Home • V; MOCllllO-^ 

Madula Deaiding-How Tq Do It ^ v .\ 



Objectives " ^ ^ 

Participants will be able to-f^ ' . , 

1* List the steps in Deciding How. To Do It 

2. Describe the components of an objective 

3. Identify the stap^ .inyolved in task planrilhg. 



Dtscriptton of Materials 

- Transpa^rehcies . ? 



l*4il ^ 1,4*3 Transparancies illustrate steps in preparing objebtivas and task^ 

■ - * ■ , ' : ^- / planning , ; ' \ ■ \ ^ \ / . \ ' 

L " 1,4.4 Transparenoy giyas a single ^jeqtive for whiGh' tasks, must be ^ ' 

. .. " > . - planned, . = V . . ' 

Handout ' " ' ' . ^ . , 

1,4*1 , ' Helping Hand-Ti^a Program . * ^ 

*\ Participant Workshaets ' ^ . ' ^ 

\ _ 1*4*1^ Stating Objectives - \_* 

= =1,4,2 .. /Task Planning V , \ ♦ - ' ^ 

' = 1;,4*3 ^ Manning Process = . \ . ^ 

* ' Back ground M aterials " . - ■ 

. ■ ' 1,4,1 Sample Planning Process Tools " ^ * 

■" , R, 1.4,1 h Sucoassful School and Community Antivandalism Prograini Doherty 

' High School, NSRN Technical Assistance Bulletin , a 

Resources _ ^ , ^ ^ " ' \ 

; R, 1,4,1. A Successful School and Gomnunity totivandalism^ Programs Doherty 



High School , NSRN Technl ^al-^ sistancej ]|illetin.' 



MS 



RmirSft 1 " Putting It All Together' ahd Taking It Home / ' , P^aftlC 

"Modulft 1. 4 - Deciding How To Do It X . . : 

_ . Work 

Wbrksheqt hP i 

; ' = ^ Stating ffbj actives 



PART I - Read each of the objectives and identify the! eleinent that is missing 
from each. It is whatV f or :whQm ^ how wel l, or when? 

1. To create awareneM of vandalism prevention by sponsoring a bumper 
picker eontest fpr^all elementary public school students to develop 
a yandalism prevention ilpgan* The contest' will occur between ' X 

October 1 and 20, ' ^ . - ^ - 



Missing element i 

To develop a two-hour curir^ulum unit on vandalism prevention by ' 
.January 1, The unit will be rated satisfactory or better by teachers 
using the unit* ,j 

Missing element : - ' ' - . \ >, v 



To prganlEe all tenth grade students by the beginning of the second 
semester so that 90% of them will knw how to protect themselves 
and their belongings^ eh route to and from: school. 



'Missing .elements 



^o design and present !an assen^ly for high sqhool studerita and 
parents on the subject .of school safety; ani the prevention of Violence 
or vandalism. The ninety minute prog will be considered successful' 
if ^100 parents or more^ a^^^ the teachers ; ^ 

.design fpllowi^ "^^p^grams In their classroonis^ / \ [ 



Missing" el&aenp. 



PART II Read each goal statement andL chbose, one thatils of . most Interest 
to you. Write at least two objectives based o^ the' goal you 
' select . : : ■ • ; • ■ \^ _ ^ .. ' - . . ' " 

Goal: Reduce the number ^of' serious classroom disturbances^ or discipline 
problems that Interpret) the teaching and learning process # 

Gpal: Eliminate vandalism in school hallways and restrooms* ' " 



1 * Putting It Ail T^ether and Taking It Home 
1, 4 ^ Deoiain^ How To Do It : - " 



VltorkshMt I-D: 



1.4.2 



Vltorksheei 



- Task Planning 



IDENTIFY THE TABK 



ASSIGN HESPONSIBILITY 



SCHEDULE 



ALLOCATE RESOURCES 



/ 



(pftUraa -^ .1 - putting it A U Together and Taking Tt Homfi 
Modaila 1'^ - Deciding How To Do It 

WorkshMt l-DOiU- ^ — - — ' , ^ - " ' " 



Participant 
Woricsheet 



Planning Process 



A* THE PR01ISM.(S) School Violence and^gVandklism 



ft 



Aspects 
Dimensions 



a - What are .the specific asppcts/dimensiqns in your locality? 
What's the siEe and shape of it?" . ■ 




b - Whete can such info^rmation be found? a What are your data sources?. 



c -How can those data be gathered? ^Reported? By whom? 



2, 



Factors ^ 
Causes 



a r What? contributes to the problem? What "causes" underlie it? 
, What factors aggravate it? ' / * 



b Which of these causes/factors do you want to zero in on> reduce ^ 
eliminate," change in some vmy?' What are your goals? 



'0 









■. 47: . ' . ... ■ ■ 






mi 


:vr.".jf ' .■' . ■ ■ ' . ■. : ., ■-. - \ ■ ' ■ ^ _.. . . . . :■ 



'S4 
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Jts;^;; - SOLUTIONS % 

PROJECTS 
S": ACTIVITIES 



want to take to impact on the seleoted causes/ 



IS:- 

f;Task 1 



:% ^ 

8 
.9 
10 

Il- 
ia . 



a - mat approach do you 
■ factors of the problem? 



b - What tasks are 'inherent in this approaeh? In what sequende? . 
. What would be the ^ butcome or. omtput, Iwe/, th^ yisit>le product of 
each task? v . v/ / 



Etc. 



Outcome/Product/Ob j ect ive 



1 



-'Li 



- \ 



-5 



■I 



^ ••■'3 



ft: 

mi-. 




■I ■ . 
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I^SOURCE ALLOCATION 



a Timar^ How muqh tinie will each ^taek require? What daadlines?/ 



Use the phastoigviheet ^attached 



People: Who will oar iy out eaeh taak? HoW muah time will he/she 
^ ' specifically need? 'r v 



Use the taeking sheet attached. 



0 - Materials/Dollars I How inany . materials^ et^C, ,will be needed? 
What kind of budgat? " , \ _ - ^ ^ 



Uea ^the budgeting shaet "attached 



49 



TASKING SlffilTi 



1. 
2. 

a. 

4. 

5. 
6. 

1 ' 
7. 

8. 

9. 

Ete. 
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^ERJC 









N.M. 


.N.N. 


/ N.N. 


Total 


days per taik 


TASKS ■ 




















^ # 




■ #•■ 


# 


















































- ( ' . 










^ . ■ — . 










•.- 


















































^ ■ " • ^ I,. . - - ■ . ; 












days par 

n " 




L ' ' ■ . 








Total' 


days per. project 
















; - 7,- * " " 
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^i); BUDGET-^HEETs 



■■■■ ■ . 



Cost'' for 
Personnel - 
Consultants 
Materials 
Travel . 
Par -Diem 
Faoilities 
Talephona 
Miscellaneous 



62 



Total Funds . Required ■ 



53 
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' CoUrSQ 1, - Putting It All Together and Taking It Home 
' Modula 1.4 - Deciding How> To J3o It 

Baekground hP lu.i ^ 



^ Sample Plannin g Process Tools 



Background 
Materials 



(See attaohad) 



i 



at! 

e : 



ERIC: 
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The first ^tep will be to set up a tiino table for aompletioii of th^^Jtaskd, T am starting at tifo fir^t 
of Apcil, the report is due the 26th; I have listed thd* tasks in soquencu, aiid have identified bcginni 
and ci^difig times for each, , ? , 



"^''^"'T^--^-,.,,,^^^, Time 
fTasks ^^'^^'^"^^^^"^^-^^^-^^^^ 


1 




D 


b 




/* 

o 


p 

9 


^ P R 
12 


I L 
13 


14 


15 


16 


19 


20 


21 


' 1^ Cor^pleted ' fonnate 






































2, Complete analyses 
fbrnio $ * 
































3* Prfivide tralnlhu 

r - 






























4. Collect 4ata 




g- - — = — 








I- — 






1 














i - 




t - — 


— ^ 




1 , 




5, Transfer data 






J 












1^ — -1 














6 * Ana ly^ZQ-r 1ti t e rpre t 




















— ,_■ ■ . 












7. Prepare report 












1 




















U^Du liver report 




f 
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TOOL «2 , / • . . \ ^ I 

Anothar tool 1 have is a chart for estimating , the personnel rf qiiirements for each task, broken down by type 
skill and number of workdays* 



Tasks 


One 
By Day 


Estimate of per 


pon-days required 


Asst. Director 


Clerk 


iSec*y 


Total 


Is Complets data collection formats 


3 


1 


j ^ ___ 


1 : 


2 


2. CoiQple^a analysis format^ 


5 


1 




L 




3* Provide training ^ 


6 


h 


h 




i 


4* Collect data . 


14 




5 




.5 


5i Transfer data 




I h 








6* Analyse, interpret 


16 


H 






h ' 


7* Prepare report * , 


18 


... 1 




■ ^ ' : 


Ih ■ 


8, Deliver riport 


^ 18 ■■ 








h 


TOTALS 




4 3/4 ' 


5 h 


2 


m 
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Now I can calculate my direct labor costs^' Given the daily rates belo\^, I ralculate 
the 'labor costs of the evaluation. 



Secretary 
.. Clerk 



S $41.60/day X ; ^ days - $ 83,20 



$ 83- 


20 . 


$176; 


00 


$323. 


00 


$582. 


20 



TOOL #3 ^ ' ' 

Below is a simple budget fomat which ^l^can use to e'stimate ^th^ resource requirements 
and calculate the total estimated cost of thrf evaluation. Let^me fill in the rerleyant 
' items and calculate the cost of this evaluation. 



4> 



DOLLARS 



DESCRIPTION 



Direct labor costs 



Fringe (10%) 



Consultants (i ^S90) 



Supplies/materials 



Equipment 



Facil ities/ space 



Postage 



$582,20 



58.20 



10.00 



Asst. Director, secretary^ and clerk 



Paper-^4o£i dc, analysis, report 



Reproduction 



3.00^ 



Analysis and report 



Telephone 



r 



.Travel 



Per diem 



Miscellaneous 



5*00 



Contingency 



ERIC 



,$653.40 



No overhead charged 




National School Resoucc© Network 

-Nqfiona} Cmm • 5S30 Wisconiin Avenue. N W . wailiingfen OQ * {301) 654-2550 • roil FfWiiOO) 638-1090 
idstgfn Regional Cenf@r • 53 Boy Sfafe nQQO BoifQn MA 02215 ' (6)?) 3S3 45S4. 

Soufhf fh Rag»Qnoi.C#nfir • 53 6fh Sffi#r i . Aflgnfg. QA 30308- * \m] 872 OWa ' ' ' 

MigweirernpegichalCtfitff • 6 North Micnigan Avenue Suift Cnicago, IL 60602 • (3121 712 S7i7 
.Visr^rn f^agroHQi Ct^lar • 18 PFDf©iiionai Cf^fQf Pafkway. San RofoeL CA * ;"41Sl 472-1227 
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Tfecliiiical Assista nce Bulletiii 

A Successful School and Community , 
^ Antivandalism Program: ' . . . ' " 
Doherty High School ' 



Surrimary ' - 

Tha Doherty High School in Colofado Springs Colorado^ using Gomprehensive 
plannrng to identffy and deal with school problems and goals^ established a yaar-^long, 
antivandalism program," A series of cdncerts, assemblies^ Up'Dayi^ and other activities 
were tailpr;.ed to Doherty^s special needs and resulted in increased school pride and 
rtductd vandalism.'^ The program was instituted In response to a dom|itunity initiative to 
^educp vandalism/ and Is a positive ^xefrplar ■ of the results that can be achieved* 
through school-cdmmun!*:y cooperation,. ^ 



The Problem 



The Solution 



Doherty High School/ 'in Colorado Springsv 
Colorado, heeded to develop a program to 
reduce vandansm. For the ^ Colorado 
Springs community ^ ' vandairsm W^as fast 
becoming a major concern. The local Board 
of Realtors had planned a community service, 
.project to work with the school system in 
order to Teduce vahdalism, and had devised 
with tha Board a plan which , as ked^effch of 
tha schools in Doharty's district to devielop 
comprehensive, year-long plans to reduce 
vandalism m their schools. The best plans 
were scheduled to receive prizis cfrom ttie 
Board. To supplement ^ these prizes, tha 
school distr:ict set up m fund fdr each 
school^ allotting 65' cents for each student,' 
Doherty, with 1,800 students, had $1,170 -In 
its fund. Any expenses for replacing 
school property damaged or destroyed by 
vandalism during the year were to be 
deducted from this fund^-and whateyer 
money was left over at the end of the year 
was the scfjool's to spend as It chose. 

Doherty's special problem was that although 
It did not have an- uhusually high incidence 
of vandalism^ its student body and commu^ 
nity lacked school pride, and the attitude 
of indifference toward the school could ^ If 
allowed to continua, lead to -mor^ serious , 
problems* * 



Before the school year started, Doherty 
High School assembled a i broadly based 
plannihg/action* committee made up of repre^ 
sentatives from^ the staff-, student body, 
^parents, community, and local businesses, 
all of^ whom were concerned about school 
problem^ and had the time and energy to_ 
^work on a year-long, project, 

',As ^ first 'step in its initial planning pro^ 
cess, the committee idpntiffid the needs and 
^oals of the antivandalism project. These 
wera to^^ ^ , ^ 

' • Create an awareness of the anti-^^ 

vandalism feampaign and program 

' among all Doherty* students ^ and 
staff. 



. Create an awareness of the anti* 
vand^llsm^ campaign and program 
among* the Doherty parents and 
community 

Develop a sense, of pride among * 
Doherty students, staff, parents, 
and community 

Involve students, staff, parents ^ 
%ind community In y specific pro- 
, grams that- will promote" pride 



GO 



.FffOflff a undsf Qfant ii79JS*A)C-Q0if Jf fht Office ©f Juytnilt Juiilct snd Df|jngythcy,Pf#venflon Law Inferetmiflf AylsfanQ© AdminlirfahQn. UJ,'Otiafrment Qf Jyitie© 
h.^ Pmi%Qiyiv*f Of pomiom in mi* daeumtn? af« most of rh» NiRN ond do nef neoiMgrtiy r 0gr«jihf mt officiol position o' poiictss of rnt yj= o«paffm«nr of Justice. . 



A Rtduci acts and costs ^ vandll* 
Ism. • 

Next the. csmmittet diveiopid a cpmprihan- 
siva program for meiting thesa Identifltd 
goal^^ including a time lini# spiClflc anti- : 
vand^jiim projicts^ and the assignment df 
rtiponsibiirtias to csmmittse/' mimbefS* ^ 
ReiQurce people were enlisted and loeal . 
newspapers and radio stations contiettd. 
Olscusii^i were, held with the prinelpaU ^ 
the ? stuaent douncil/ the academic oouncll, 
and tbfe district, admlnlstratlvi offlotr* Sug* 
gestic^iy were incorporatad and aeciptances 
oBtsrhSo^ ™^ " ~ ' - 

By the beginning of the school year/ an 
enormous amount of time had been ixpendA ■ 
by the committee considering Ideas and 
enlisting^ support. ^ As a result, ^ many 
people at Doherty High School., and In tf^e 
community were ^given^ the opportunity to 
participate In and shape the plans for the 
antivandalism program; and beaause people^ 
tend 'Ho buy Into ideas they help shape^ 
support for the program remained at a high 
level thoughout the year, 

/ ^ 
Beglnntriq of the Year Activities 

In the initial ;^eeks of the school yeaC; word 
of the program was widely disseminatjd. The 
first school^ newsiattir carried an article^ 
.explaining ^ths proyram to parents and stu^ 
dents and,/ invited -them to participate. An 
open house for parents'^ and announcements . 
to students explained the program in the' 
first' fev4 days of school. 

Kick-Off Assimbly 

A popular local disc Jockey was enlisted by 
the planning committee to serve as the mis* 
ter^ of ^ ceVempnies for the prqgram,^ an^ t^ 
participati on other actlvltits during the 
schooj year. Por this first klck-off assim* 
bly,-'he conductid t^iree assimbllei*-the stu* 
dent body Is dis^ded into thirds to fit Intd 
the auditorium-*and^ Introduced the slogan 
contest. 

Slogan Contest ; , - 

The slogan contest was used to involve stu- 
dents in, divsloping a catchy phrase or logo 
to use in , the antivandalism campaign* 
Priiai weri irranged by the planning com* 
fltttte and' ' includid^ donations frpm loeal 
.■buslntifef ■ such as, gift certificates for din* 
ner at a popular rtstauraht and records. 
Oht parent/ who worked for the .Seven-up, 
'Ing Compahy, arranged for a aonatlon^ 



V'of :75 silk icarvti as prizes, (Bicause- 
Doherty's colors are blue, green, and white, 
Seven*Up'i green and whiti scarves were 

• appropriiate. ) The planning committee gave 
carefuL thought to , the prizis, as thev did 
ivery . aspect of the intivandalism campaign, 
and as a result the response was tnthuiias^ 
tic. 

- ^Ude Show 

A slide show streising school pride was pra^ 
sente'd as^ part of the kick-off assembly. 
The media teachers,^ who had voiuntserid'.to^ 
' produce the show in the ^ initial^ pianntng 
■ period, put the show together fpr only $100 
for fllm^ /slnci th^ departmint" had other 
necessary equipment. (The $100 was bar-, 
rowed from the antivandalism fund provided 
r by the schooLdistrict. ) ^ 

Neighborhood Watch 

The Colorado Springs Police Department^ 
which the planning committee h£d held dis- 
cussions with to enli'st their, cooperation, 
provided the ichool with free "Nelghbbr^hoad 
Watch'* pamphlets. These pamphlets ask^ 
" neighbors to look for ^ and report to the 
police any lysplcious happenings at .,tha 
school after hours. Doherty; students distri- 
buted these pamphlets to homes and stores 
In the area around the school. 

Up Days r ^ ^ 

'Several Up Days were designated throughGUt 
the school year. The "disc jockey returned 
.to the. school and provided inthusiastic com- 
^-mentaries for s each ./ ^ A half hour was set 
. asidef at- the end of sach Up Day. During 
the first 15 minutes^ music from a live band 
vOf; records was played over the school loud- 
/ipiaker system, and teachers and students 
, spent this 'time claanlng up an area they 
-. had seiected from a list provided by the 
' planning corfimtttie. For the' second IS min- 
utes/ the teachers and itudehts went to the 
$chool cafeteria for dancing and. refresh- 
,mahts-'which . included SeVen-Up Bottling 
Company which was sold for S cents per cup 
(to cover the cost of distributing sufcipiies.) 
Many students' and teacheri participated, 
*t^ cleaning .was very visible^, and the 
rewards were immediate.- 

one of the Up Days was organiied by dubs 
and organizations and held immediately after 
hours, which farther involved diff aren't 
groups (cheerleadars, -Pom Pom, War "Gams 
Club) and Individuils* In ''shaping up" car* 
tain ^school arias / . Another Up * Day became 



an Up Night durlrig whieh, custodians iuper* - 
'^^ed and providid iquipment for studtncs, 
\wha wanted to come back to sehaal , for 'an 
hour , of -concantratsd clfaning* Aftsr .the 
, students and itaff cleaned and dancid, they, 
requested Chat another Up Night be sched- 
uled. " ^ ' 

Ot her Activities 

Other activitfei sponsortd^ by the planning 
committfee included a new gamr 'tournament 
and an ice creara locial. Additionally^ rep- 
resentativii from Doherty were intarviewed 
about the anftivandalism , program for local 
/"riewspapers and radio itationi. Finally^ in 
May.^ the planning committee met to plan how 
best to spend the money the school had not 
spent on vandalism. 

RestUTs 

The prografTi resulted In a 33 percent reduc- 
tion in .the ^coit of vandalism in the Colorado 
Springs school district which contained 
Doherty, Obherty High School felt the pro^ 
gram achieved success^ in developing .student 
and staff awareness of the needless costs of. 
'vandaiism ahd ' in developing / pride in 
Doherty. Additionally / Doherty vyon the 
$1/000 cish prize from thi" Board lofv R^h 
tors and received the |3flO which remained 
uhused in the school district's $1 / 170 van- 
dalism allotment for Doherty. " The 'total 
prize money was divided- evenly between 
students and faculty: -^the students spent 
their monty on an activity display board for 
listing upcoming events^ and the^ facultyv 
still undecided;^ are considering . saving 
theiHs until they can purchase a videotape 
recorder, ^ * 

ReplicaTion Issues 

The Doherty model can be utiliied by any 
elementiry^ junior high^ or high schpool/ 
and their community. Attached is a^copy of 
the antivandalism proposal^ vyhich qantalns 
the objectives and proposed plan of action ^ 
a time lint/ and a report for funds. The 
fihaf antivandalism report,' which contains 
summaries of activitits completed each month 
and the entire project as well as cenclu* 
sions. 



Reqiured Resources ^ 

Most nstdtd is time 'for th^ pla.nning and 
initial resource gathering activities,, by com^ 
mittee members/ This need for sufficie'nt 
time at the beginning of the projict must be 
made clear.' " 

Also needed is time for a coordinator^ 
approximately four hours per week^ on the 
^ichool staff to act as the focal point for 
.information. This coordinator should be 
designated by the prtncipaL 

Costs will depend on infllvidual school plans. 
Doherty requested $200 *"seed" money, which 
was spent on film for the slide-tape show,' 
photography "display^ bumper stickers, and 
flyers. ( ftefreshments yvere donated by 
Seven-Up; and the charge of five unPts pmq 
cup ^covered distribution supplies.) 



References - ^ 

Vestermark, Seymour 0., Jr., and Blauvelt, 
Peter . D. Controlling Crime in the 
School: A Complete Security Handbook 
for Administrators. ' West Nyack, N.Y.: 
Parker PublishTng Company, Inc., 
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Casserly, Michael D, School Vandaiism; A 
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LEAA Grant No. IS NI99 0139, 1977.. 

Contact Person 

Ms. Doris Caine 

Assistant Principa} T 
Doherty rtigh School 
4515 Barnes Road ^ ^ 

Colorado Springs, Colorado ^80917 

'Ms. Caine supervised* the program at 
Ddherty_ High^ School during the academic 
year 1978-1979. ^ Although she is not able to 
answer telephone requests for in^fQrmation, 
your inquiries can be sent^ to her in writ- 
ing, \ ^ , ^\ r ■ ^: 
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DOHEHTY HIGH SCHOOL 
ANTIVANDM.ISM P^POSM. 



Ob j actives 1 

• 1. To areata an iwarenesi of tha anti^andalism campaign 'and program 
i' . ^ong all Doherty students and staff, % 

2* Ta create an awareneaa of the antiv^andalism campaign and program 
' among the Doherty^ parents and aQtrmunity, 

3: .To ■dfevalop a sense ^ of Dride among Doherty students, staffs parents 
and community, T \r ' - ^ 

] 4v \To involve studants, staff, parents, and commuhity in specific 
. programs that Will promota pride. ^ ' 

5. y To reduce acts and costs of vandalism, 
Goromittee Member sj - v 

Staff masters ^ Sue Stonar . ' ■ V 

Doug Johnion . - ^ 

Dan Rogue , . \ ' _ ' 

- Doris Caina 



Student mem^eirsi 

I • 



^Parent members; 



Mike Ma gee/ Student Body. Presidant 

Tom 'Jones P 

Sue iartalo 

Myles Hansen 

Btenda Economy 

Ted^ Crosswhite 

Lola t^ard . 
Robert. Criswell 



Comjnunity Resource. Sean Auglura, Earwajc Records 



People 



Gene Shumate, ^Seven-Up Bottling Company 



ERIC 



"Source I Doherty High School; ' Colorado Springs 



ings, P 



80917 



• . . PROPOSED PLAN ■ ■ . , ' 

a:- iriaf inforaiafeion in ^Saptambar Newsletter about Distriet,^ #11 program— 

sent to ail Doherty parents, 

* '■ 

B. Required short assembly Co prasant antivartdalism cainpfain. 

1. Assembly 'will be' given three times the first week of October 
with ipeoi^c claaaes attending (accompanied by/ teachers) so 
that all patterns I and. Ill students attend. . 

^ 2. Required assembly for pattern It students > to be held the 
first week of session C. ^ 

3. Local disc jockey to be contacted to be mastar of ceren^nies 
.^ ^ ' to present: program, purposes^ goals, etc. 'and. to introduce 

\ ^ and stimulata interest in the slogan congest, 

4, Short, dynamic/ and mamorabls slide show to begia^ developing 
a sense of pride ^ * ^ '/ 

C. Posters and banners hung in cafeteria and Lower hall emphasizing pride . 

D. Announcements made on hbtline about program and slogan contest, 
On-aoing Projects ' ' . 

A. Slogan contest to develop "catchy** slogan, word; or logo to use throughr 
out antivandalism 78-79 campaign, 

l/ winner to ^receive an award,' which will be a worthwhile prize, 
.hopefully, to ^e donated by a buii^ness, 

2. ' Slogan to be prihted on bimper sticHfirs to be' given to Doherty 

students for their cars. (Partly- firianced by Seven-Up) , ^ 

3. slogan possibly copyrighted so student *s name appears on sticker: ^ 

J. "Hour glass" kind of display (sculpture) , showing allotted funds running 
' out (opposite 'United Way Fund Raising Baromatsr) . h possible project 
for the a^t departtnent, ^ ■ " 

Q.. Short announcements made from .time to time saying how much was spent or' 
lost because of specific acts of vandalism, , ; 

D, up Day—Cosponsored by ieven^Up* ' 

1, Schedule #3 on October 16, Dec.ambet 19, ^February 14; and April 4; \ 
(tentative dates)'. Last 30 minutes of school day,^clean US minutes 
and social 15 minutes* . '* 



2. " : Ail itudents Inyitad to participata in organised pickup , ciQanup, 
-and javsn-^Up day. Committee in^charga will plan and organize • 
Up Day with ichool'a&ninistratian and custodians, " ■ ' ' .,. ^ 

c 

.'3, Spaaific "jobs" -will 'ba, given to different groups (i.e., one month ^ 
certain club memhars. might have specific duty assigned; another ; 
month, specific classes or groups might have a specif ic duty , ate.) 

; ■ ' ..^ ' ^- ^ ' ■ . ■ ^^ ' - 

. All itudants 'who want to be involved pickup and clean inside and outside 

^ ' = ' . ^ -. -. ■ - . 

5. Music to work by will be provide { "live" walkings music groups, qr 
radio station music piped through P^, etci). 

^ ' ■ " ■ ■ ■ # :^ ' 

6. Last part of^Up :Day (IS ininutes) Seven-Up to be sold at a very \ 
■raauced . price and social tisie. Sometiines Doherty Stage ' Band--. . 
hgpafully, other times a volunteer band, ^- 

Pictures will be taken each Up Day (see E below), ' 

Static display of phatoi taken during Up Day with a^'mystery" person ^ . 
picture. / Project tb (be' undertaken by photography classesA^.^ ' ' 

'Display put up after .each Up ^ Day in Spartan Room window. 

2. Prize given to -f iifst parson who correctly identifies mystery person • 

Sutton contests-Awards. made for different qatagories of buttons concern- ^ 
ing pride and "stamp out vandalism/* ate, = . ^ 

i; Awards donated by community supporting business, 

2, Buttons will be made up and sold with nmibers. \ 

3* Prices given^to students wearing button with certain nraiber,' ^ 
Priias to be donated by supporting merchants , Also merchants 
^ to b^ contacted on possibility of giving automatic small dis- ' 
counts if student .comas into store wearing button. > 

^Community "watchers." - ^ ^ * . ^ 

. . , • • , ^. . 

1, P^rk and Recreation asked to watch and help with reducing vandalism, 

2- Businass people in shopping center to the west and neighbors 
in^homas who.^can see the school to be contacted and a~iked ;to ' 
report to poliaa any suspicious happanings--to be coordinated 
with poldc§ and 'School, . ,^,4. " ' ' > 

3. Parents and students asked to report /any vmndals with description - 
' car licensei/etc.^ - . ^ ^ 

Individual awards given to sturfants who "rSport inciden^ts that' lead' to 
the contfiction of vandals. ^ * 



.1. I.D. Campaign '> 

' ■ 1, Wgrking^with dolQffado SpB^ingi Police qfipartment, contact parents 

and icha'Ql nsighbors urith fliers' to advertise tHe need co mark 
/ valuables and offer. assiitanca , ^ 

, V 2^ S^t up "marking teMis" who- will go to homes to mark valuables .for 

' thoaa who request it. These students .will have identification and 
be "trusted" students, - . 

J. Axea businesias to be contacted for their support and interest, 'and 
possible donations to be used as priaes—i.e,, theater, tickets , dis-^ 
count or free food, , ^ ^ - ^ 

III, Culminating Frojects ■■ 

New- gMies tournament and ice creMi social to further instill pride, will 
involve corrounity, parents) students, and staff, 

\, ' TI^' LINE ' ■ 

August ^13*31 ' " 

; ^ ^ Coimittee working on proposal 

Report to student council . . ' 

September , . 

, Newsletter to contain general information about district program 
Bannars' and ^^y^ters to b4 made, arid hung 
Preparatio^'^f llide . show^ and a'ssentoly planning 

' \ \ - / . ^ / ■ . ■ % 

October ' ^ 

\' ; '^^^ Kick-off assembly 

Hour glass displayed ^ ^ 

Slogan contest'and bumber stickers (.distributed when readyi* ' 
' First U'^ Day (October "16) . To be followed by photo display and mysterty 
pickers-Upper contest ^ , 

December % 

Up Day and photo myitery contest (December 20) » - * 

January ^ 

■ /Button content ^ ■ ^ 



February ^ 

Up Day (February 14) 



I. 



: March ■ . 

I , D. campaign in' caaperation with Colorado Sprinfs Polics Dipartmant 



/April . •• 

Up Day- (April 1) , ,, • 66 ' 

ERIC 

Conwiittee meata to plfin how best to -spend tha mbnay^ ws didn't, spend on vandalism. 



7S 



- . . - \ ^ 

fJ^Qughout the yeir/ subcoimittie made up of diffsrent itudent groups will be ^^orkir 
to plan each mvent ia^detail. = ' \ 

Announssments will be made from time to time to inform studen^i or how we lost money 

.(the aaount and the ipecific act) and- hour glass sculpturs display changad. ' 

The original oornmittee will Gontiiiualiy evaluate the^^activitiis and maka ..necassarv ^ 

. ^ changes = , . / ^ . . \ 



\ ; • ^ _ R1QUE3T FOR FUWDS 

Wa would like to^.re^ueat S200 "frontf" money. Approximately 100 o'f this is for 
the slida^tape show. (our faculty slide^tape advisers " estimate ^ the need for 10^'^ 
to '12 rolli of film at S8' per roll for purehasa and develooingj /The other 3100 " 
would be used by. the art class to do the hour glass ^ sculpture, thb photography 
class for the photography display/ part of the cost of the bumoer stickers, buttons 
and the I.D. campaign fliers, ' ^-r^'^ 



iff • 
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^THOMM a. mmnTY high school - / 

Charles M. Gaul, Principal V ^ 



SUMMABy' OF, activities' COIffiLlTED 

1. ■ Cearaittaa of staff, students, ana^^communir.y 'people fonned, ' ... , 

a. Meeting held, ideas discussed, objaGtiyss^ decided fist maeUng 

b. tough draft amended and finalised, time line planned, 

^ ^ respanaibilities assigned (2nd meeting) ■ . - 

. -^^ r " ^ ^ ■ ^ ■ ^ . 

2. ''final propoial presented to and accepted by principal i ' student 
iv^cQmieil, and academic council, . 

3. 'Propoial iubmitted to atoinistratiye prii^ipal, ^ r \ 

4. Work started on developing slide-show emphasiiirig pride 

' (to be used^ in^ kick-pff assembly) . ' , .] 

5* ' (Septambar) Article^ in newsletter to pirints and students wit:h 
expl^a^on of .program and ini^itation to participate . 

6* Antivandaliaw program and objectiVea presented 'to parents at * 
open houaa and tq itudents 'through 11th period class (student 
congress representativei) and to eta€f ^ at faculty meating. 

. Implementation of Program - Pro j acta that were complated 

7. Kick-Off Asaambly Qctobar 4 

' ^ ^ ■ ' ' ' ' ^ " \ ' - 

Required asaen^ly to kick-off Doharty's, .program,^ All students 
and staff in school attended, and the pride slide show was 
praaerited. Tom Brewer^ ,diac joqkay ^from pSN, was master, of 
cararoniea* The alogan oontast announced by g^tudent body officer', : 
^ Myles Hanaan. Aaaaitoly also attandad by three of our community ^ 
sponsor^, ' i 



Neighborhood mtih 6kndouta- October 7 




Studant conmittee handed out Naif hborhSttd Watch pamphlets and 
were intarviawad over thf radio about Doharty^a antivandaliam 
program at tha grand opening of the niw ahopging center just 
' aaat of the school. ^ ' /° - 

Up Day Qetobag 16 \ , ' ^\ 

All olaiaea aifned up for apacific claaning assignments -through ^" 
thair. 11th pariod studant oongraii rapraaantativar;- ^Teachers 
and itudints then olaaned th«iraraa for about 15 minutes than < : 
icame to th^ cafeteria for* S oenti S«ven-u^ and dancing.' Many^ . 
atudanta and taaohars pattioipatad and a lot of cleaning took \ 
place*, Toin Brawar, lOfSN, Alt© att«nded^ also, Mr i Shumate, 
from Sifcvan-Up. (Saa . proposal for details *of Up Day.) \, . 
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Implenentation og Igograjn ■ PgoiaatS: that wars complated ' (cont) 
ntivandkligm Bumper Stickeg Dispiay^ ^ ; * / 



l^aisplay wai made in the display case promoting the^loq^n contest 
for the 'bumper- 1 ticker and promoting the anti vandalism campaign/ 



Slogan CQtfteit * ' / • 

.The slagan wirineri annpunced ^'aHd prized ^awarded d fall /pep • . 

aaiembiy. One grand priie winner who^e^' slogan wai adopted and printed 
on the btimper sticker. recsived a Cross pen and penoii set, a Seyen-Up 

^aoarf, a S2S gift aertifioate for dinner at the Sunbird" restaurant , ;^ 
and'a $10 oertifioate for= records, Approximately 90 other studenti 
i^n'SeVeri-ap scarves for their entries. (See BUMPER MD PHOTO. OF ^ 
AW^OT WTI^EhJ) The prizes were donated by ou^^ cotranunity ^ponsort"*-* 
Seven-Up^ Colorado Springs Bottling Company ? and' Ia"t ^"WaK Recards . 
^e had a tremendous response to this cantasr with ma^y. creative 

.sligans, - The winners, were- aelectsd by the-a|it4vandalilm committee, 
blus/representatives. from our ^coirounity sponsors- /Photos were taken 
by the photography classes during '^Up^Day'V to^ be uaad fpr the mystery 

^ photo picker-»upper contest in peceiftber,, ^ , ' , 



f December 



J'Decen^er 20 



February 



Fhote Mystery Contest ' Pecen^er 1 Deoember 20 - v ^ 

h display of photos of students working during the. last Up Day was 
made in the display case. More Seven-Up scarves were displayed as ' 
©rizes for tha' persbns who^ correctly identified all of the mystery 
picker-uppsrs. The pho ^6 s were, taken ^by^' the' photography 
at the. November tJp Day and the best had the face's 'blocked out, so 
that identirication was more difficult, ^These photos were of students 
working on the first Up^Day, Many students turned in responses to 
thisl'conteat, land- threa winnara received Seven-ap, scarves. Awards 
weye mada at the social part of Up Pay, ^ 

This' Up Day was , organized through clubs and organizational ^i,e, / the 
^D*- Club ^/cheerleaders Pom .Pom/' the ' War AGames Club, etc, all signed 
up 'for their members, to "shape up" certain areas Students who wanted 
to 'participikte 'and were not^^part of "^an organiiation' f.ound our - 
Archeipn menders (student council) , who were; wearing their Archeion 
ihi^ta, and thfty assigned araas to go toV'.to helpV Again, we had 
5 caht^^Seven*-Up-and music in the cafeteria, after tha claan 'up/ = , 

Up Night February 19 * , . = 



.This wap a nifht-tima cltfrfn up. Students who wanted' to partiblpats^ 
c&e ^back and Worked. Aboyt 50' studeots^ plus soma staff, came 

'back and /^rked » . Super cleaning'was done by thia group and then ^ chey 
danced. Theie students, requested that we dO'^ this again. The 
custodiana w.ere also' vtry p^tased vath .this effort./ • ■ 

Be 



poharty High School Balieves' they Were the first school to submit fhair * *' 
a5tfiviu^dalism piam ' ^ , . . ' 

Wa^a^e 'proud that it 'Waa used by many other schopla as a model to design^ = 
thair own plans. 

'Wa had super conrounity support from*" 

. . ■ ^ ' ' . ■ ' • ' *' ' ' ■ . ^ 

a* , Savan^Up Bottling Company ^ ^ ^ ^ 

' ; ■ i ■ ' ^ - ^ , i _ ' 

(1) ' yhey provided at no .qost 'to us Seveh-Up for our Up Days> 

100 Sevsn-yp soarves CHhich are tha^ Ooherty colors)'. Cross 
pans an4 pencil sets, gift certificate fcr 125 at the Sunbird 
^restaurant* \ .* , ^ " ^ * ' . " 

.,3 (2r Paid for our bumper rtiekers. j 

■ . .(30. Attended sevaral planning sesiicni and antivandalism progrmas * 
t . at Dcharty, , , '\ . ^ ^ 

b* .-' Ear Wax Reedrda, Ski's Sub Sa^ndwich Stop, and Hpme Builders 
^ V . V , = , ^ / . ' V ■ * ■ ^ ' 

■ .^ tl) Provided support through donatffd prizes for contests. ' ' f". 

(2) Attended our kiok-ofi assembly and/or committee meetings," 

(3) \ Ski's provided us the op^rtunity for our students to distribute 
, . Coloradc Springs Police Deparfcneftt^ neighborhdod pamphlets and 

explain our prograji over the. radio at their grand opening. ■ , 

" , i ' ..^ ' i* - 

c. ky|n . \ . '. ^ ^ ^ ' ^ - ■ . a 

(1) Tom Brewer , disc joqkey/ was our master of ceremonies for our ^- 
- . : kick-off assaitoly , . (f his had to be given three|tii?ies to \ 

^ ■^ . accotmnbdate.all^of our students, so took much, of hi;p, donated-^ 

i = timer) ■ ' ^ ^ , ^ ' ' 

(2) Tom BreWer back for our first Up Day, . — ' ' ' 

' ■ ' ^ ' ^ • . 

d, ; Lt , Garner / G5PD , ^ arranged for us to gat many pamphlets' and was 

very suppqrtiva-during our planning • ' . * 

e • Parents of ^harty Students , p" ■ ' > ' ^ 



(1) Served on our coimnittee. ■ ■ * " / 

(2) Verbalized thair support after viewing the slide shbw at our ^ 
/^open house to be community watch,ers. and close-by ^ neighbors/ > . 

• have called us on distrubanGes they saw.' ' = , . - 



simMARY. (cent.) ; \ ' , ; ■ 

f.' ' Custodial itaff and .Faculty ■ * , ^ ^ 

- : '^f T^- - " ' • ■ " , / ,. ^ ' V, ■ ' . ; , 

: v = - \ (1) Our staff suptry^isid Up Dkys, \ / / ' ' ■ • 

' p - (2) teustodimns pffovitfed Qleaning matfriils and .a^^ertisa, 

4, / We f aal that pur-studanti and/staff beaame awara' of. our antivandaliim program 
' * and many ;^ par ticipatad in the ipsoiflie even€sv Studants €re^ all grdupa have 

halped/i not., juajt student cotmeil, but all groups were reprasented—from the 
handicapped students/ to the athlatal, to the usually ^nQninvol^^ ^ 
Cuatodiana/ ta^hersi^ admiiU-strat^jia ha^a all also becama involved. , ^, ^ ' 

5, ^Students have cOQpara ted in reporting and curtailing vandalism. 

CONCLUSION ; ■ / ■ ^ ' ^ ^ ^ , ^ ^ 

Some off our propoaad projaeta hava not been' qomplet^ed fsr' varioua reasoni . The hour 
glass display, idea begame^ too ejcpensive^ and we aould not obtain^ the cost of certain 
aets of vandall^ from tha diatript, • wa decidad the button aontaat was top. similar to ^ 
the-'slogan contaft so dropped it.-*. Lack of time and' scheduling conflicts ihsva prevented 
us |rom having the April Up Oay; however we , feel that tha projects .that we did dp 
were worthy and succaasful. . = ^ . \ , ^ . ■ 

still plan to eon.tinue our .pro j acta* We are working on the l,D, campaign- that was ^ 
sohedul^d for March* . ■ y . 

Wtf have .lost some of our appropriated money due tc^saats that we feel were not\^vandal/ism 
done, by our. students, ^ 'We are a-^ark and Recreation \building, andvthe school is .uaec 
by 'people from about 6:,30'Qr 7r00 a*m to lliOO p*m, aiK daya a week and from lOrDO/a, 
tovlliOO p.m. on 'Sunday, . 

We did accomplish our' goali of making s^udenti and staff aware of the needless cosi 
of vanxiaiism, developing Doherty pride, involving atudents, .staff , and immunity, /and 
we think ■ that our campaign was a succeaa this year; 



pfliiraa - l - Putting It Ml Together and Taking It Home A99lldl3 
- Modilla ^ 1.5 " Evaluation ^ • " ■ ' ■ ' ■ ■ _ by Module 

IMtemtW 1 hour - ' , ■ ■■„.,.. •■ ' ■ 



Modulo Sunnnary - 

A rtodel is presented for evaluating the ef:fectiveness of a progrmi or project. Par- 
ticipants will actually assess the effectiveness an illustration of a program to 
combat school vandalism. ^ ^ r . ' = 



Aetfvlty/Contont Summary 



Time 



1, ' Introduction to the ' Evaluatiori Process ; ^ 

A deiinrtion of the evaluation process is presented, 

2, ' . A Systems Perception of a Program or Prgject . ' ^ 

A, ^ Ingredients of a Project ^ , " ;'x> 

A project is a collection of activities having a common aim; 
: e,g.;l to reduce aohool violence and varidalism* PartiGipants 
took at the logic of these activities* 

3 , Applyiriq A Systems View - v ^ ' ' , ■ ^ 

Four main components of a project are reviewed* 

c\ Applying A Systems View—A Horizontal Perspective , ^ 

From a systems perspective^ a project is a series of activities 
fueled by inputs and issuing outputs* 

D, Sunmtary of A Systems Perception of Programs and Projects 

A rationale (or the advantages of a systems approach is pre- 
sented, 

3, The Evaluation Process—The Basic Steps and an Example 
' a* Introductory Coimnents 



5 min. 



10 min. 



15 min* 



Participants will iook at, the evaluation process by way of 
example, , , - 



AeUvity/Centftnt Summary 



Time 



B. The First Steep of the Proeess — Focus 



T;hls. step involves decifling what aspecta of the projefit to keep • 
.an aye on. , . , * " 

The Second Step of the Prooesa"Data CoilectiQn ■ 

. : - . . .. , , . ■ « « 

, " This step involves gathering data ih the area of interest. 

D. The Third Step of the ProGess---^EstabIl5hing Standards 

' In order to judge a program's affeGtivenes a, something is needed 
against which to compare performance* 

E* ^'Summary oft the Evaluation Process > . 

A More Extended Applicationr of . the Evaluation Process - ■ 

A. Introductory comments 

A rationale is presented for looking at the componentB of a program 
in . a mo^e compleK ^Qly* 

B. Illustration of an Extended Application of the Evaluation Process . ^ 
Participants analyse an eKtended example of the evaluation process, 

C/ Summary and .Questions Concerning the Extended Application Model . 

D. Small Group Activity-^Evaluation of Effectiveness of a Project 

Participants are presented with performance data of a program and 
asked to assess the. effectiveness of Its operation* "'^ 

"E, Group Reporting Out ' ^ \ 

Participants report out their findings to the entire group. 

Cone ludihg Remarks , ■ ' . ^ ^ 

A. * Summary Comments ' ' . 

B, Optional Task for Participants . " 



25 min, 



5 niln. 
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Cour^(B ' 1 - Put^ting, It All ■_Tofte^tjijr_and Taking 



Modulo: 



1*5^ Evaluation 



About 
Module 



pbjtctivf 

Participants will be/able to— 




Analy^^/a performance report on a project designed to combat school violence, 
and vandalism, .ihGludingr = ' ' 

Assessing how effective the project is in eight areas of performance 

' ... J •• 

o betecting at least three" problem areas. that' require further inquiry and 
^ outlining the direction of the inquiry 

Q Making decisions regarding the project's future baied on available- data 



Describe the elements of a systems evaluation nradel. 



Deseriptjon of Materials 



Transparencies 



1.5,1 -.1,5,6 Transparencies provide an overview of the major J-ngreaients of a 
^ ^ program and steps for evaluating this program, ' 

Participant Wqrlcsheets / , ' ^ 

1.5.1 MatriK of Actual Versus Planned Performance . * 

1.5.2 Evaluatibn Design Matrix -.An Extended Case 

1*5,3^ Evaluation Report Matrix - An EKtended Casd' ^ ^ 

1,5,4 . Bvaluation Design Worksheet ^ ^ ■ 

» * 

■ Background Material ^ ■ 

1.5.1 Reading Baaed on Trainer Lactujre ' , > 



ERLC 





US 
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Planning and Bvaiuation o£-Progg 



1-5 - Evaluation 



1.5.1 



Participant 

Woflcsheet 



J1ATR1X OF ACTUAL VERSUS SLANNED PIRPORMANCE 



Inputs " 

- Cost 


First Semester 
Actual 


First Semester 
' Planned 


1 ' 

Ccmparison 


JudgTTiBnt 


$130? ' 

i 


$1500 

■f- ■ 

■ ; ■ 


1307/1500 


Underspending 
13% . 


Outputs 

- Rap 
Seasions 

- Students 
Reaohed 


26 

161 


36 . 
250 ' 


. ■ 26/36 

X61/250 • 


72% EfCective 
64% Effective 


Ef f ects_ 

, . - Students 
Returning 

* ' ' ' ■ 


115 




115/125 

f 

'i . ■' ' . ' 


92% Effeptivej 
Not Bad 


Impacts 

\ - ' Acts of 
Vandalism 


9 ; 


Last Semester 


*.9/14 . ■ . 

— — ;- — ^ 


36% Fewer; Goal 
Attained 



ERIC 



9 

■ . ° ■ * 


i 


« * 


1 

s 


. 5 


■ =• 






lis 
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Colifga ^ 1 - P^lanning and ^valuation of Programs 
Module ^ 1.5 -t Evaluatloh 



Worksheet l-D 



1.5.2. 



Participant 

Workslieat 



EVALUATION DISIGN MATRIX - An Ixtendad Case 





Second 


Semester 


Second Semester 






Actual 


Performance 


Standard Performance 


uiii^ a,£ 1 s 0 n 


Inputs s 


(Measures) 


i ,■■ ■ ■ ■ 




-Cost; total* and 


^Total #$ 


Total #S; budgeted 


Actual Plan 


by type 


- #$ on film* .. 


- #$ for- film 




i " 


^ #1 on material , 


* 

- #1 fo^r material 




-Time of sessions 


Mean # minutes per 


Mean # minutes ex- 

^ . i 


Actual Plan 




- se 


ssion 


peoted per session ^ 














TRap sessions held; 


Total # 


rap sessions 


' Total # jscheduled 


Actual Plan 


total s by tima 


on' 


Mondays ' " 


- # scheduled Mondays 






^ - #' on 


Tuesdays 


- # suneduled Tuesdays 




-Attendanca 

■ ^ • 


Mean'# students at- 
tending session 

- M,# on Mondays/ 

- M,# on Tuesdays 


' Aean # iKpected to 
j attend: - 
- M,# on Mondays ' ^ 
M,# on Tuesdays 


Aetna 1 P 1 


-Individual 


Total # 


ind, students 


Total #|ind, students 


Actual Plan 


Students 




reached 


expected to ^be 




reachadi total/ 


^ - # (%) 


Male^ V ■ 


received ^ 




and by type ■ 


# (%) 


Female 






ft ' , 

h ^ 0 
*' . ; 


- # (%) 

- # (%) 
7 #■ (%) 


White 
Black - 
Hispanic 


1 No expectations 
, here 




Effects 

s 




f - ^ , 






-Individual 


Total # 


ind, students 


Total ^ ind.^ student's 


Actual Plan . 


Students 




I returning 


expected to return 






- # (%) 


(Male 


A- I- ' ' ■ 




total and by ^ 
type and . 
frequency. 


- # (%) 

- # (%) 
. - # (%) 

(%) 


female 
White 
Black 
Hispanic 


. No ejcpectations 
, here 




Impacts 










-Acts of vandal- 


Total # 


acts 


Total 1 # acts expected 


Actual Plan 


isms total and 


- # to 


irtdividual 


(less than in first / 




by type . ' 


property ^ 


s.emester) ^ 






- # to , school 
property . 






-Cost of vandalism 


# of 1 damage . . 


# of $ damage' in first 


Actual Plan 


- - — ■- 4 L 






semester 





mm- : ' 
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1 - planning and EvaluatiQn of Programs 



Worksheet l-D 



1 . 5. 3 



IVAlUATlON REPORT MATRIX - AN IXTENDID CASE 



Fartieipant 
Worksheet 



- - . — ^' . . . - - .-- 

\ 

\ 


Second Semester 
Actual Performance 


Second Semester 
Planned Performance 


.C&mparisnn 


judg- 
ment 


Inputs ■ 1 










-Costif total and 


Total $1220 


Total i $1500 ■ 


^1220/15ob ^. ^ 


80% 


^^by. type 


-film 9550 


-film $500 


550/500^ ^ 


110% 




-material 1670 


-material. $1000 


670/1000 * 


67% 


--Tdme of* sessions 


96 ' "per Session 

- - — -- - - - ----- — - 


60 ' per session 


96/60 ^ ■ 


160% 


Outputs . 










-Rap sessions " „ 


Total 1 30 


Total 1 ^,36 


30/36 


.83% 


held : . ^total' and / / 


--Mondays 12 . 


-Mondays 18 


12/18= ^ 


66'^ 


' : / 








4- V/ w ^ 


-Attendance / 


, Total M. : 17 


Total mVi' 15 


17/15 


113% 


■ ■ ■ . '/ . 


-Meriaay M, 6 


-Monday M. 15 


6/15 ^ 


40% 


■ ' - • ■ 


-Tuesday' M. 23 


-Tuesday M,. 15 


23/15 


153% 


^Individual ^eth==- 


Totals 202 


Totals 250 


"202/250 ^ 


80.% ^ 


dents r^clTe4: 


^ -Male 91 (45%) / 








^ tot^l and ,oy 


rFemale 111 (56%) 








type ^ ' . 


-White 126 (62%) 
-Black 43 (22%) 
-Hispanic 33 (16%) 


u 

_ — ,„^Jfe — 






^ J- ^ S W li^ s 










--Individual^ stu-^^ 


Total: 154 " 


Total: 125 


154/125 - 


123% 


dents ' returning 1 


-Male 85 (93%) 










Vernal a f^Qil 








type & frequency 


-white 92 (73%) 










- -Black 34 (78%) 






* 




-Hispanic. 2 8. (84%) ' 






Impacts 


t 








-Acts of vandal- 


Total 1 4 


Last Semester 9 


4/9 ' - 


33% ^ ' 


ism; total and 


- to individual 








by type ; 


property 3 
=- to school 
property 1 








-Cost of vandalism 


$4000.00 


i 

Last Semester 






k 


26,000^0 


400b/26,000 ^ 


15% 




/ 
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Course. 
Module. 



1 - planning and Evaluation of Prqgr^s 



? • WOrhShftftl I'P _l_-5.4. EVALUATION PES Igff WORKSHEET 



Participant 
[Sheet 



^1 



PROGRAM/PROJECT 
ASPECTS 



ACTUAL PEWOW^Cl 



STMDARD PEWrOW^NCE 
' MEASURES 



MS 



ANALySlS & INTERPRETATI0N 
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'COUrsa' 1 - Putting It All Together and Taking It Home 
Module 1.5 - Evaluation . , ' .' 



Baekground l-D. 



l.S.l 



Backgrouriil 
Materials 



Reading B.ased on Traiher Lecture 



WHAT IS EVALUATION ? . ' ■ 

— — — — ■ , 1 _ . • , ■ ■ 

•■ , ' ' ^ ' ,. ■ w- . ' ■ , 

Once a program or project has •baan implemented, several important guestions must 
be answered: - 

o la a •program working? v ^ . ' *■ 

o Is it aoing what we want it to to? 

= 0 Is it having" an affect? . " . ' ' 

o If not^" why not? , ■ : . 

Pqsing and answer ing these questions is what evaluation is all about. Evaluation, 
Ipt simply;, is— 

A-process by which we judge whether a program (or project or instrument or 
person) .i| working effectively or not* 

WHAT IS A PROGRAM OR PROJECT? A SYSTEMS PERCEPTION ' 

Any evaluation process must start by defining a program or project* Systems per- 
ception focuses upon the logic of an activity. Viewed in this way, a program or 
project is— - 

A Qollaction of activities which have a common aim^ e*g*^ the reduction of 
vandalism* ' . . 

The logic of such a program may flow as follows i ^ 

o You want to reduce vandalism, 

6 One way of achieving" that is to make students more sensitive to 'the costs of 
vandalism in terms of money, morale, etc. 

Q One way to make students more sensitive is to hold rap sessions on the problem, 

o To support these rap sessions you are going to need tlmei space, money, facili- 
tators, films, etc. 



US 

nil 
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Applying a Systems View* 



/mpacf—Reducllon in School V^nd 
fffeef^More Sensitive Students - 
Oufput— Rap Sessions . 
Jnpufs— Time, Space, Films, Etc, ' 



Laid on its Wde this simple project appears as follows r 



Systems Vl^w of a Project 



Time 

Spaca 

Faailitators 

.Films 

Dollars 



4cWWf/es — ► O^tputB 



Praparing 

sessions . 
Acquiring 

films ^ 
Anhounelng 

sessions 
Holding 

sessions 



V. 



Sassions-| 
preparea ^ 
Films aaquirad 
^bsiloni 
^announoed 
passions held 



More 
sansitive 

and ' / 
responsible b 
-jtudants 



Reduoad 
vandalism 
in the 
sehooi 



Every program or'proj^et, large or simple^ aan be diagranmed like that—ai a series 
of aotivities fueled inputs and issuing, in outputs that trigger off immediate 
effeots that' contribute (we hope) to ripple effects (in^aats)^. Specif io . mounts of 
resources like tMe, space, personnel, materials, etc,-^ are channeled into activi- 
ties like preparing, adguiring, announcing, and bolding sessions. Each of these . 
aotivitias must produce a session prepared, a film acguiwd, announcements made, 
sessions delivered; and students reaahed. Hopefully, because of these outputs, ^ 
iomething will happen to the students Uke a positive ^hange in^taowledga,, a poai- . 
tive change in attitude, and a positive change in beh^^ 

contribute to some ripple effects like growth in peer pressure to stop vandalism, 
reduced destruction of individual and school, property, and more constructive be- 
haviori in general. / 
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In sunmiaryi a systems pejcception enables t^e evaluator to detect the flow of the 
program or' project and to detect its linkages, salient features^ and cause-'ef feet 
sequence. It is useful for more efficient planning, managing , .arfd evaluation of a 
program or project, ' , ^ 

THE EVALUaTlON PROCESS—THE BASIC "sTEpS AND A SIMILE EKAMffLE 

In. order to gain a better understanding of the evaluation procesi, we shall apply 
it to a simple example of M program to reduce school vandalism. . ' • 

The first step is to decide what aspects of the program you want to keep an eye on. 
For instance, you may want to keep an. eye on— 



6 The number of rap sessions held 
o The ntanber- of students reached 

o The number. of participating students whO/ returned' 
o The^ cost of the program 

9 The number of agts of vandalism occurring | in the school during the semester 
You may want to line up your interest areas systemically as follows 



Inti^res 



t Areas and nieasur #s 





First BBmeBter 
AQtualPerfQrmancm 


FirBt Semeiter 
Standard ParformanaB 


— — - — -- . \ 

Inputs 

—Cost 

t 


Number of Dollars Spent 


■ g = 


Outputs «^ 

—Rip Sessions Htid 

—Individual Students 
Reached 


NumMr of Rap Sessions 
Held 

Number of Individual 
Students Reached 




iffeots 

--Increaied Student 
Concern 


Number of Individual 
. Students Returning to 
Sesslorii 1,1 + times 




^ Impacts 

—Reduction In SGhool 
Vandcilism 


Number of Acts of 
Vandalism 


'■ '' I - 
e . ....... f, , ». . „ 



1 



o 
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The second st^ d§ "to gather data bn the above Interest: areas,. . For each measure, . 
obtain the actual figures. On coslS'you can consult financial records; on mdAVidua 
attending and on rap sessions held you will have to set up a procedure and assign 
responBi-bility for gathering those data at each Bession, the same will be necessary 
for gathering data on students returning to subsequent sessions, etc. Data colleo 
tlon and reporting procedures have to be' well thought out for every measure you. are 
■intere-sted in. We" will not «o into methods and piobl ems of data collection -for- the 
•sake of brevity, but, common 'sense will often dictate. appropriate procedurep, for 
gathering the data you need.- • , ^ . • _ 

Let's say that^ by the end of the ■ semestar *the folloWingJd^ta on performanffie were ■•■ 
collected and reported 1 ' , ' ^ ^ . 

Aotual Perforinafioe Data 





FltBt Semasfef 
Actual PBrformBnoe 


First Semeffef 
Btandard Perfqrmanoe 


Iriputs 

—Cost 


$1307 




Outpuli 

^Rap Sessions Held 
^Individual Students 
Reaahad 


28 - 
161 




gffaets 

^increased Studant 
Oonaein 


1ia Individual Students 
Returned to Sesslohs 1, 
1+ Times 


_ -, f - 


Impacts 

^Reductioo in SchDOl 
Vandaltsm 


i 

9 Acts of Vandalism ^ 





What do these figures say?' ^ They tell you whkt haspened;- But, they say nothing 
eyaluatively. They do not say whether what happened. was ,good, bad, or indiffer- 
ent— which leads to the next stepln the process^ ' ■ ' . 

To" be able to judge whether a program is working effeotimly, you have to select 
a ' standard (s). ±n other words, you need something against which to compare .your 
performance . . ^ s ' 

o YOU want keep an aye on cost, but In relation to what? ^ ; ^ \ 



- Your budget (plan) ? \^ 'r ■ 

- Last semester's cost? 

; - Mother similar project's cost? 



* ■ o Yqu want to keep your eye on rap sessions, but in relation to what? 

- The niimber you planned? 

o You want to keep an eye , on individuals reached i but ii:i r iation to what? 

Tiie number you expected to reach? 
e - . The number reached on Monday comjpared to Tuesday? 

o ? You want to k^ep an eye on students returning, but in relation co what? 

" The number you expected to return? 

o You want to keep an eye on acts of vandalism, but in relation to what? 

- The, number for the' same period liast year? 
The average number over 'the pa^t f jur years? 

The number .occurring in a school the, same size as yours? 

To evaluate you need to bring standards (a level or measure. of performance) tp 
bear onvyour ciarrent performance. The range of standards possible is — a' 

.0 NEED, (do we measure up to what's needed?) ' ■; 

p PLAN'i (do we measure up to what^ we planned to do?) 

o PAST PERFGWlMCE Jdo v/e measure up to, last year, last quarter?) 

o -OTHER SIMILAR PROGRAMS (do we measure up to that other effort?) 

o CONTROL GROUP ' (used in experiments) 

o , DEMAND (do we measure up to demand?) 

c PROFESSIONAL (do we measure up to professional levels of performance?) 

o REQUIREMENTS (do we measure up to what funding agencies require of us?)-. ^ » 

' Often programs do not have a solid standard because they have 'little data on past 
performance, on what other program3 are doing, or their own plans are loosely writ- 
' ten, without spe-cific expeetations beyond spending^ Hence, 'the importance of keepin 
data and writing gpod plans. I 

\ Nov let , us bring . some standards to bear upon our simple program to reduce vandalism 
/. through rap" sessions. Let us suppose that the program did have some specific impact 
ef fect output^ and input objectives. You ca^nvlDring these-objectives- -to. bear on the 
actual perfomance and you caiv ^vake,.^^^^^^^ judgments about the program's effectiveness 



Matrix of Actual Versus 
Planned Performance 





First Semesfef 
Actual 


First SemBster 
Planned 


CpmpBrlBon 


Judgm&nt 


Inputs 

— Cokt 


$1307 


$1500 


1307/1600 


Underspending 
13% 


dutpulk 

-—Rap 

—Students 
R^aehed 


\^ 161 


36 
- 250 


^ 26/36 
161/280 


72% Effective 
64% Effective 


Efffects 

—Students 
Returning 


\l15 

\ 


125 


115/128 


92% Effective ; 
Not Bad 


Impacts 

— Acts ©f 
g Vandalism 




14 ^ 
Last Samister ^ 


9/14 


36% Fewer; 
Goal Attained 



What do thaaa few figures say? What questions do. they raise? What actions do 
they stimulate? 



What They Say ; 



Questions/Actions i 



Input 

The project is* underspending 



Where is it underspending, 
should the budget be reduced, 
what can we do with the surplus 
dollars? 



Outputs \ 

The project is having fewer 
rap sessions than planned 



V^ich sessions didn-t occur, why, 
was the schedule too ambitious, 
was demand , low at certain tiines? 
Perhaps we should reduce the num-^ 
ber planned or change the schedul 



What They gay ; 



QuestiQnH/ActiQns \ 



Qutputs (cont'd) 
' * 'Ae project is reaching signifi- 
cantly fewer students than 
planned / 



Why ir participation low> what 
students are coming, what's the 
ptofile? Perhaps we need to pub^ 
licize more, change format ^ change 
time * . 



Effects 

- A significant niimbe.T^of students 
'- do return to one' or more rap 
sessions 



- How often do they return , ^ what ■ s 
the profile .of the returnees , did 
they return because they liked it? 
'Perhaps we should pu^liciEe this# 
encourage more to come. 



Impacts 

Vandalism is down this semester 



What other factors might be con^ 
tributing to this decline, was the 
actual cost of vandalism down? ^ 
Let's ^heck tjjat out* 



A MORE EXTENDED APPLICATION OF THE . SVALUATIPN PROCESS ^ 

The above survey can be expanded> made more comprehensive ar^d therafore more useful* 
all within the systems framework. You could look not only at total cost but at 
cost in several areas; you could look not only at the total number of rap sessions 
held Kut %eep data on the number held on Mohdays and Tuesdays, etc* 

Suppose that in the second sernester^ of t^e same schoDl year you expanded* the origina 
survey to include more elements and that you eKpanded your standarcjs to measure 
these- additional elaments. By the end of the second semester your matrix might Icok 
like the following: ' ^ i I " 




EVALUATION REPORT ^mTRlX = AN EXTENDED CASE 





Second Semaster 
Actual Performance 


Second Semestej^ 
Planned Performance 


'^oi4ip3i 1 son 


Judg- 
ment 


Inputs 










-Cost; total and 


Total $1220 


Total i $1500 


1220/1500 * 


80% 


by type 


-film $550 


-film $500 


550/500 ^ 


110% 




-material 90 /u 


— mater lajL 9 ±uuu 


b / U/ XUUU 


67% 


^Tiine of sessions 


96 * per session 


60 _ * per session 


0 




Outputs ( 










-Rap sessions 


Total: 30 ■ 


Total : 36 


30/36 = 


83% ■ 


.held;, total. and 


-"Mondays 12 


, -Mondays 18 - 


12/18 « 


" 66% 


by time ' 


-Tuesdays 18 . 


-Tuesdays 18 


18/18 


■ 100% 


-AttendanGa 


Total M.I 17 


Total M, :/l5 


17/15 


113% 




-^Monday M* 6 


-Monday M* 15 


p/15 - 


. 40% \ 




-Tuesday 23 " 


-Tuesday M* 15 


23/i5 ^ 


153% 
80% ' 


^Individual stu- 


Total: 202 


Total: 250 


202/250 s 


da n ts- re ache d % 


-Male 91 (45%) 








..total and by 


^Female 111 (56%) ^ 








type ^ . 


-White 126 (62%) 
-Black 43 (22%) 
-Hispanic 33 (16%) 








feet 5 
^Individual stu^ 


^Total: 154 


-. Total: 125 


' 154/125 ^ 


123% 


de^nts returning: 


• -Male 85 (93%) 








total and by 


" -Femala 69 (59%) 








type .fi frequency 


-White 92 (73%) 
-Black 34 (78%) 
-Hispanic 28 (84%) 




i 




Impacts 










-Acts of vandal^ ^ 


Total: 4' J 


Last Semester 9 


4/9 


33% 


ism; total and 


- to individu'al 








by type 


property 3 
- to schpol 
property 1 








-"Cost of vandalism 


$4600,00 


Last Semester 










26,000,00 


4060/26,000 - 


15% 



As you can see, your ability to evaluate ^' the program has bean greatly eKpandsd. 

Inputs -. ° ^ ^ 

- ' The project is underspending again, especially for materials. 

Outputs , , 

' " Sessions are lasting on the average 60 percent longer than eKpectod, 

The project is holding 17 percent fewer sessions than planned? itonday is a haS 
day* 

- Attendance overall was better than anticipated i Tuesday sessions are too 
crQwded- ' \ ^ 

- The project didn't reach as many students as desired i more girls are coming 
than boys/ 

Effects ^ 

- Many more students stay with the siasions, especially boys^ blacks and hispanic 
Impacts 

^Vandalism is significantly down in acts and costs* ^ 

Actions^ ( V . ' 

The sessions mayibe contributing to increased student concern about vandalism 
and having a ripile effect. We "are not absolutely sure, but it migh^t- be good 
■ to keep the sessions^ going next semesterr publicize' them' more , drop the Monday 
date and pick another to relieve Tuesday r gather the rap session participants of 
this year to plan some related projects next year^ etc. Do something to retain the 
girl participants (find out why they dropped out)* Get some fpt^b^ck from partici- 
pants to test our conclusion that the sessions did have BQTmy%££ect on their know- 

- \ 
ledge ^ attitude, and behavior* , 

' ' ' /■ 

CONCLUSION ^ ' ': . ^ ' / . ' 

This brief background piece has sought to give the workshop participants a basic 
introduction to evaluation by presenting" 

o A systems perception of programs/projects _ 

/ o The basiip steps and logic of evaiu^tion 

o 'A simple experience of a *si|rvey and a more in-depth study of a project. 

Participants are encouraged to go over their own project's plans (present or fu%ure)^ 
and select the inputs, outputs/ effects, and impacts, and relevant standard measures 
in order to construct their own evaluation design. 



S? 
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Coiil'SO 1 "•_Putting It -All Together and Taking It HQme_ 
Module 1.6 - Taking It Home 



Gourse 
Agenda 
by Module 



Total Hine. 



1 hour and 45 minutes 



Module Summary 

i 

In this final planning session^ participants develop recomitiandationS and build an ^a'genda 
for the first planning steps they will take in their own communities. 



ERIC 



Activity/ Contont Summary 



Course Summary and Module Overview 

In this final planning session ^ three aspeGts of planning will be 
explored I levels of planning, recontfnendations , and techniques for 
initial action in the back-home situation* 

L^velj of Planning . 

Four levels of change are presented ! individual, classroocn, school/ 
neighborhood, and community, * 

Group or Individual" gKercls^e ! Recommendations 

Participants write recommendations for programs or action steps 
suitabl^^or their own schools and communities, 

A. ■ I ntrodu ct ion 

B, Exercise with Worksheet : 

G roup Exercise^ Techniques for Conducting Planning Sessions 

Participants build an agenda for a first ^ting of a planning 
group which they will be able to use in their own communities or 
will develop first action steps they will take. 

A . » Discussion ^ ^ ' 

B. Exercise or Simulation 



38 , 



lis 



5 min. "* 



5 min^' 



45 min. « 



50 min. 



105 



' CQUrse 1 " Putting It All ToqetHer and Taking it Home 
Madllla ' - Taking It Home 



Objectives 

Participants will be able to^^ , ^ ^ ^ ' \ 

.1. Identify aspects of planning which are important' fpr successful deveiop'- 
ment of programs - \^ _ , _ . ^ ^ ,_ 

2* Identify several levels of possible- change "^^ ' v 

3* ' Develop racommendations suitable for theiir own cormnunity's programs 

4. Build an agehda for a first planning sessioi^ to meet a problem in their 
own cominuaity. 



Description of (Materials 

Transparencies . 



1,6.1 1.6,4 Transpartncies illustrate 'thd different levels on which change can 

pccur . ^ ^ / , , ^ 

Pa rticigarvt W orksheet , ^ 

,1.6.1 Recommendations^^ 

Back g r o und Ma t e r la 1 s ■ * * y:, , ^ 

1.6.1 Ground Rules for Meetings ^ ^ =^ " 

1.6.2 Agenda Settings A Team Building Starter * 
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Cmirse 1 - Putting it Ail Toae the g and Taking it Home PflftldpSrit 

Maduie i*. 6 - 'Taking it Home '■' .. -Worksheet 

Wnrkshft«tl-D 1.61 ' • • - ' 



Recommendationi 



Write recommendation^ for each tppic listed below/ ^ These are recommehdations you 
believe should be considered by persons to whom you will be reporting upon your 
return home^ ^ , " * ' . 



I 1. Programs we should learn more abou't. 



2. Specific strategies we should consider to reduce ■ school violence and vandalisr 



3. Persons or groups, that ought to hear about th4,s 'workshop and tlye ideas presented 

4, Suggestions for developing a planning process loqally, . , V , 



5. Other 



To whom will these recoiranendations obe delivered? ' ' ^ ^ 

' fcJame ^ ^ ^^ ■ ^ ' - ^ 

Address . ^ \ 



. : . ; . -iQQ 

Cfturfttt .1 - Putting It All' Together and Taking it Home ' , ga0^g|<0y ncj 

Mnfllilft l.6«- Taking It ^ome -r ' ' Mat&rlalS 

Background L: , — ' , ^ 

Grqund_Rul§'s^^or M eet ings 
, I 

1* Start on time. * 

2. J Develop and raview tHe agenda* = ' ' 

3. Conduct one piece of business at a time, 

4. Participation is a right * . * and a responsibility. , 

%' ^ - ' 

5* Initiate ideas, - * ■ 

, / 

6. Support * . * chailenge . , * counter* Differences* resolved constructively, 
lead to ' creative problem solving* " ^ . ' 

7, Give others a chance to talk* Silence does not always mean agreement. 

a. Communicate authentically. What a person says should reflect what he or she 
thinks as well as what he or she feels* ' . ; ' 

9. Conduct group business in ^ront of the ^rd^* 

10* ' Conduct personal business outside of the meeting* , : 

11. Develop conditions of respect^ acceptance, trust, caring, 

12* Develop alternative approaches'' to the solution qf*a problem* 

13* ' Test ^or readiness to make decisions. . , 

14* Make the decision* ' . ^ " ^ 

15* Assign Vfollowup actions and responsibilities, ' ■ ■ 

* 16, Summarize what h^s been accomplished ^ 

i > • 

17, End on time* ^- - - ^ 



Learning Associates, Learning Posters , Boston, 1971, 
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Course l - putting It Al l TriqRt^fir ^nt^ Taking Tt Home 

Module 1.6 - Taking" It Home ' 



Backgcound UP i-s-z 



iackground 
Materials 



166. AGENDA SETTING^ 

A TEAM'^BUILDING STARTER 




Coah 

I. To eruule uiul raiik-orclur uii ngencla for n leain^hulUliiig ies?iinii, * * « 
11. Ti> gtMiumtc nwnuiNlup of uiid cominihuunt lu minmoiily ptMeuivuil prnbluiii^ 

IIL 1\) liuvulnp ulluctlve listuiiing skills. 

Croup Size : 

Vurius. CrinM ^tnictiii'ucl e?i|K*rwncu h jnlDiulucI m un iiiitiiil activity iii ti-ani- 
cluvt'lnpinuiit priiMt^UiiL -1 liu "teaiu' inuy bg any svnrk iniit, Niicli a uOininltUH;, ta^k 
lincu; pi'tHhic'tlnii liiiei or tluclslfin'maklng gronp.^ 



A 



Thfw Huqtitrad 

^ Appinxiinaiuly oni* lunir/ , ' 

iSftitvneih . ' / 

L Nuw^priiitp lull^tipiKHl inarkurs, anil nmbkiiig Uipci. ^ 
f 1. Papur and a pencil tor gucli partfcipiiiit 

" Physical Scttui^. ' .... . - . 

A rmVin lai^gu iMiougli ftjr pairs orparjticipaMt<i to inucft [Jiivatuly. Wall !:pacu*i?i 
ninjdecl for jX}*itln^ ^ 

I. Tito facilitator iliscUHseS tliu goals of ihu activity aiitl givus a hriul ovurviuw of tho 

II. Tuam inunibur^ are iiiMtriiulud to pair oirhy ^glcctiitg a person vvftli wh(mi ihuy 
, liavu not Inlkud rccunlly. ^ * * 

til, tFWhcn pair^ are a$Nt!inlilud hi yoparatu placuH In tHc* riHinii tliu litcilltutor tullH tlium 
lo inku tiirnN InliTvUnvlng uauli otlit»r. Tliu loplu lor tliu fntiirviijw l^'Wliat |)ifj|i' 
IcMn ?iitnaiinti!{ Nliould wu work tni In this tuain-hnllding NUHHfon^l^J^li participanti 
^^jII i^t»^^ n^*^ 'nlnidc'N In liHurvim^ 
* lint tlie^ aru to bo prupnriul to ru|Hirt whal lliuir liitervluwuu miMb 



Source I ''Agonda Setting ; A Teaun Buiiaing StartGr , Structured Exparidncc 
' University BAssociates (Pfeiffer & Jones) 
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IV. Aftur ihu intui^iywing pliiisu Is coinplctucli ihu luaiii is reussuinlilucl in u tiic:l(?. 
(Th^i fiicililutpr rcinulns nuNicltj \hu rirulu.) Knch ineniljer riikus a Jiiili rt*|xn'tiiig In 
»Ik* (tniiii (lint Jt> tlie fiiailitajoi) svhui hi^ piirlnor sakl nullihiinr \\s\h m\ uqwh- 
print ciicli nieinber's su^u.^ted problem .*fitnatiOti.^ (in llio iniMnbt»r',s cnvn wards). 
Each iiucrvtuwoe tbcHi "ennucts the rucnrcl" by adclhig any^Mitng tharihu hitur^ 
viuwyr lef^ unt oi^l^y ndj noting any inis|)€rc^pnf)ii5i, Diirhig thi^^ pbasu, tuuin inuin^ 
Inivn umy rm\wv\L] only by asking cpiestions for chn incaiiOii. 



The hiiH orpitibluni siluaHonj aru posted on a wall, and thci ltoin?i aiU ininiliurefK 
Dnplicutus are ciniibined or ure given the sanie itinnber. ' 

The facilitator Inslrncl^ each tuain rnendHir to .select , by iitnithur, the three prob- 
t<nn <iitnatfon3 that ho l>ulievas are most lin|K>rtant. Then the lucllitalcn' tallies on 
the newsprint the nnmlier of members whci have liulicatud oaeli of the itom^. 

ViL The (iiclhtator|KistM a newMist of the items with the highust fiecpieneies In the 
inlly. 

Vni. Eauh particlpaiit In Iriitructcd to rank'onlcr these problem sltnatfons incle[ien- 
clently, in terms orwrifch are mo^t im|Kirtant. The rank "T' Is tf) he us^lgnecl (<> the 
:'em that the nieinljyr beUevei nijiji be discuHsed if the team-bnilding sessinii is 
to be snccesstnh The second tnnst pressing sltuntion is ranked "2/* and so on; 

IX. "^he Riciliintor tallies the ranks assigned to each of the Itenis by asking how niany 
members ranked itqm A as 1, 2, 3, etc. (If there are more limn six or seven Items, 
;ihe tally can )>e Imsed on a "high, niedlnm, or hiw'' ranking.) 

K. The fiicMllator posts the final agenda on newsprint, lie leads a discussion orreac-* 
lions to the agenda^settlnil process. 



Vmiaihns ^ . ^ ^ 

I. ''Tie intervluw time can Im? varied to I . ^ aecount the length of the team- 
luiilding sessirm. In a brier ineeting, tlu .itervicwers cnn ask fcir the UHC pioblem 
*:itnatjon tluit needs to be liiced by the team. 



IL The leader of the team ^Instead of the nioiiltutor^'ban nmctlon ni the recorder. 



/ 



Similar Struaturad Eiiperleneti: VoL //; Structured iKparienc® 45; Vol, III: 66* 73 Annual: 87. 

iuggasttd Instrumants: 75 Annual: "PfDblpm-^nalysIs Quiailjonnalfe," "DlignQSing Orga* 
nizalion Ideology." . ; 

Ldcturttta Soufoati 72 AnnuBh "Opannass. Colluston and FfiBdbacN";^3 JUinuBl: "Tha Sf ns- 
Ing inlBivlew"; 74 AnnuBt: "Tfam-iulldlng," ^ 



Snhfiittff^d liy Jfihn Jonus. 



Structnml 
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^lyrSO 1 - Putting It All Togetheg- and Taking It Home ^ ^9611^3 

Module S - Simulation-^ln-School Incident b|f MO^UlO 

Tot&l Time i hour and 10. minutes . 



Module Summary 



This simulation afeks participants to review and attempt to resolve a school proBlem. 
Its purpose is to help' participants identify causes of in--schoQl disorders, possible 
strategies that may be taken, and positive behaviots for coBing with such disruptions'. 



1. 



Ac^¥fty/Contant Summaiif 




Introduction 

Trainer reviews the purpose and tasks for the simulation. Special 
emphasip is placed upon' participants responding to the school 
problem from the perspective^f ^their ^actual job or role in the 
school or coiranunity, ' ^ 

Simulations Part 1 ' 



A. Prelirainary Directions i 

Trainer divides participants into 5 subgroups based upon their 
^'"^ job and representation in the audience, 

" B. Small Group Ac tivity ' . 

Trainer states the task an4 purpose of the smalLy group activ- 
' ' ity. Participants work for 15 minutes to decide upon ways to 
handle the problem- 

a. Preparing for lart 2 of the Simulation 

Trainer requests that a representative come forward from each" 
, sulpgroup, iacli member will be representing tht^ir respective job/ 
rCTle in this "general meeting" where they will be deciding "what ^. 
the principal' should do and why." 



Simula tioni Part 2 

The "general meeting" occurs 
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10 min, 



20 min. 



5 min. 



20 min. 
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A^vlty/Content Summary 



Presentation of^the Way the Problem Was Actually Handled and Discussion 
A. Trainer Explanation ■ ^ 

Trainer explains that this scenario, actually.'occurred .and preFents 
the manner in which one principal actually handled the incident. 

Reading of an 'In-School Incident Seenarioi What Actually 
Happened' and Group Discussion ' ' 

. « — ' 

Participants review the actual resolution of the problem, compare 
it to their suggested strategies, and review which behaviors' in 
the group helped or hindered the resolution of the problem. 



15 min. 



\ 



ERlC-r 
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Course - l - putting It All TooethBr- and Taki ng It Home 
Modilie S - simulation — In-SchottjL Incident 



Objectives 

Participants will be able to-- 

1* Identify an in-school prDblem and list causes of the problem situation 
2, I PropoBe strategies for resslving the problern 
3* Identify behaviors which help and hinder probrern resolution. 



Description of Materials 



Handouts 



5.1 In-School Incident: Setting and Characters 

5.2 ; In-rSchool Incident r Scenario 

S*3 In-Schpol Incident Scenario what Actually Happened 

Baq,k£round Material , ' ^ " 



S.l 



"Conflipt-Resolution Strategies" 



EKLC 
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jpOUrSS 1 Putting It All Together and Taking It Home 

ModlllS S - Slmulation—In-School Incident 



Background 

lateriais 



Background l-D^ 



"Conflict-Resolution Strategies " 



Conflicjt is a daily reality for everyone. Whether 
at home or at %vork, an individuars needs and val- 
ues constantly and invariably come into opposi- 
tidn with those of other people. Some conflicts 
are relatively minor, easy to handle, or papable 
of Ijeing overlooked. Others of greater 'magni- = 
tude, however, require a strategy' for successful 
resolutibn if they are not to create constant ten- 
^sion or lasting enmity in home or business. 

The ability to ifesolve ^conflict successRiUy is' 
^- probably one of the most important social skills 
that an individual can possess. Yet there are few 
'formal opportimUies in our society to learn it. 
Like any other human skill, conflict resolution^ 
can be taught; like other skills, it consists of a 
nmuber of important subskillSj each separate 
and ye^ interdependent. These skills need to be 
assimilated at both the cognitive and the behav- 
, ioral levels (i.e.. Do I understand how conflict 
. can be resolved? Can I resolve specific con- 
flictsK 
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RESPONSES TO CONFLICT SITUATIONS 

Children develop their own personal strategies 
-"for.dealmg with conflict. Even if these preferred 
approaches do not resolve conflicts succe ssfuilv. 
they continue to be -ysed -because of a lack of 
awareness of alternatives/ 

Conflict-fesolution strategies may be classified 
info three categories— avoidance, defusion, agd 
confrontation. The accompanying figure illus- 
trates that avoidance is at one extreme and con- 
frontation is at the other. 



Avoidance 



Defusion 



Power Negotiition 



Confrontation 



A Continuum of Rtspensei to Confliet snuif Ions 



AvolfianQe 

Some people attempt to avoid conflict situations 
altogether or to avoid certain typeH of conflict. 
These people tend to repres^s emotioi reac- 
tions, look the other way, or leave the situation 
entirely (for example, qliit a job. leave school, get 
dis'orcedj. Either they cannot face up to such sit- 
uations effectively, or they do not have the skills 
to negotiate them effectively. 

Although avoidance strategieK do have, sur- 
vival value in those instances where escape is 
possible, thev' usually do not provide the individ- 
ual with a high level of satisfaction. They tend to 
leave doubts and fears about meeting the same 
type of situation in the fLiture, and about such 
valued traits as courage or persistence. 

Defuslon 

This tactic is essential!)* a delaying action. Defu- 
sion strategies try to cool off the situation, at least 
temjpqmrily, or to keep the issues so unclear that 
attempts at confrontation are improbable. Re- 
solving minor. pojnts while avoiding or delaying . 
discussion of the major groblem, ^postponing a 
j^unfruiiladon uiitil a more auspiciuus drne, and 
avoiding clariflcatlon of the salient issues under- 
lying the conflict are examples of defusion: 
Again, as with avoidance strategies, such tactics 
work wheni'delay is possible, but the)' txpically 
result in feelings of dissatisfaction, anxietv about 
the ftjture, and'concems about oneself. 

donfrontatlon 

The third major stTUteg)' involves an actual pon- 
frontation of conflicting issues or persons. Con- 
frontation can further be pubdlvided into power 
strategies and negotiation strategies. Power 
strategies inclucle the use of physical force (a_. 
punch in the nose, %var); bribery (monesv fas^ors); 
and punishment (withhol&ngtlove, money); Such 
tactics are often very effective from the point of 
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view of tlie "suecessfur' party in the conflict: He 
\vins, the ntlicrvperson loses. Unfortunately, how- • 
cver,''fnr the loser the real conflict may have only 
just begun. Hostility, anxiety, and actual physi- 
(jul diuflage are usual byproducts of these win- 
lose power tactics. 

With negotiation strategies, unlike power con- 
frontations, both sides can win. The aim of nego- 
tiation is to resolve the conflict with a com- 
promise or a i;olution which is mutually satisfy- 
ing to all parties |involved :in the conflict. Ne- 
gotiation, then, seems to provide the ipiost pos- 
itive and the least negative byproducts of all 
vonHict-fesolution strategies. 



NEGOTIATION SKILLS ' ^ 

Successhil negotiation, however, requires a set of 
skillh which must be learned and . practiced. 
These skills includo {!) the ability to determine 
the nature of the conflict, (2) effectiveness in in- 
itiating confrontations, (3) the ability t6 hear the 
pther^s point of view, and (4) the utilization of 
problem-solving processes to bring about a con- 
sensus decision. ^ ^ ^ ^ 

Diagnosis 

Diagnosing the nature opi conflict is the starting 
point in any attempt at resolution thrbugh nego- 
tiation. The most important issue which must be 

' (Ipeuled i? whether the copflict i^ an ideological 
( value) conflict or u ^'real" (tangible) conflict-^or 
u unmbination of both. Value conflicts are ex^ 
ceedin^lv difficult to negotiate. If, for example, I 
believe that u omen should be treated as equals 

' in everv phase of public and private life, and you 
believe^hev should be protected or prohibited in 
certain areas, it svould be very difficult for us to 

.come to a position that would satisfy us both. 
■ A difference of values, however, Js really sig- 
nificant onlv when our opposing views affect us 

.. lit some real or^^tangibl^ way. If, your stand on 
women*s place in society resultr in my being de- 
riicd a job that I want and am qualified to per^ 
f6rm, then ss e Imve a negotiable-conflict, Neither 
ni UH needs to^hange his \-alues for us to come to 
a nuituaily aeceptable resolution of the "real" 
prob!em.^Fnr example. I may get the job but, in 



return, agree to accept a lowersalary or a differ* 
ent title or not to insist on using the al^mulc ex^ • 
ecutiye dining room, If each of us stantls on his 
principles— maintaining our value cnnfiict=we 
probably will make little, headway. But if-, in- 
stead, we concentrate on the tangible effects in 
the conflict, we may be able to devise a realistic 
solution. 

The kraeli-Arab conflict provides a good ex- 
ample oPthis point, hi order to nettle the tangible 
element in the conflict-^Ns^ho gets how nuich 
Ignd^lJeological difference?; do not need fo be 
resolved. It is land usageahat is the area of the 
conflict amenable to a negotiated settlement. 

It is important' to determine whether^a con- 
flict is a real ora value Conflict. If it is a conflict in 
values resulting in nohtangible effects on either 
party, then it is best tolerated. If. however, a tan- 
gible effect exists, that element of the conflict 
should bfe resolved. 

Initiation V 

A.secohd skill necessary to conflict resolution is^ 
effecHmness in initiating a confrontation. It is 
important not to begin by attacking or demean- 
ing the opposit^party. A defensive reaction in 
one gr both parties usually blocks a quick resolu- 
tiOT of differences. The most effective way to 
confront the other party is for the indivicfual to 
state the tangible effects the conflict has on him 
or her. For example: 'T have a problem. Due to 
^^OMr stur,d c: , hiri WDrnen as exc,juti>ei, I am 
unable to apply for the supervisory position that 
. I feel I am qudifled to handle.'^ This approach is 
, more effective'than saying, '*You male chauvinist 
pig— youVe discriminating.against ine!" In other 
worcU, confrontation is not synonymous with ver- 
bal attack. 

Listening • " 

After the confrontation ^}ias been initiated, the 
'confronter must be capable oi hearing tlic otltcr^ 
V point of view. If the hiitial statement made by 
the other person is not what the confronter \ym 
hoping to bean defensive rebuttal%^ *1iarddine" 
approach/ or explar^fions often follow. Argu- 
ment-provoking replies should be avoided. The 
confrqpter should not attempt'to defend himself, 
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explain his position, or mate demands or threats. . 
Instead, he miwt be able to engage In the skJU 
termed mfMcUm or active liitenlng. He should 
hsten and reflect and paraphraie or clarify flie 
othir person's stand* When the confronter has in- 
. tarpreted his opposition's positiori to tlie sitisfcc- 
tion af the other person, he should again present 
his own point of vtew^ being careftil to avoid 
value statamente and to concentrate on tangible 
outcomes, Umally, when the confronter Ifstens 
to the other person* that person lowers hij de- 
fenses and is, in turn, more r^ady to hear anoAer 
point of view, Of coursei if bodi persons are 
sldUed in active listening, the chances of succesi- 
•ful negotiation are rnuch enhanced. 

PrQ^itm-SolvIng * 

Tlje final skill necessary to successful negotiation 
IS the tise of the problem-solving process to nego- 
tiate a consansi^ decislDn, The steps in this proc* 
ess are simply stated and easy to apply. (1) 
Clarifying tine problem. What is the tangible is- ^ 
sue? V/here does each par^ stand on Ae issue? 
(2) Generating and evaluating a number of poi- 
sible ioliitiQns. Often tfiesa two aspects should be 
done separately, Birst, all possible solutions 
should be.raised in a brainstorming session. Then 
each proposed solution should be evaluated. (3) 
Deciding together (not voting) on the best solu- 
tion. The one solution most acceptabla to all 



parties should be chosen. (4) Planning the 
implementation of the^olution. How sviri the sp'^ 
lution be carried out? When? (5) Finally, plan- 
ning for an ^evaluatfon of the solution after a 
specified period of time. This last step is essen- 
tia!. The first solution chosen is not always the 
best or most workable. If the first solution has 
flawi, the problem-solving process should be be* 
gun again at step 1. ' 

Since negotiation is the most effective of all 
conflict-resolution strategiei, the skills necessarv 
to achieve meaningful neggtiafion are extremely 
important in facing ineyitablr conflicts. 

Suggeitad AQtlvlty 

See also "Conflict Fantasy: A Self-Examination," 
in the Structured Experiences section of this.. 
Annual^ / * . 

Joan A» Stepsis 



RiPERiNCiS 

Gordon, T. Pafeni effecHuenms training,, Now Yorkj Pei^r li Wy- 
diHi Ihe,, 1971. ilils book ouUines a similar approat'h to nego- 
tiating, amphwizing parent-child tonfllets: It alNo containH 
several ejrefefits rtltvant to a niimht*r of rhr sliilK discussed in 
this iteturetta. The author ii indehtfd to Gordnn for hi'* differ- 
entiation of "rear' vi. ^*ideoIogiuaP yonflittK, ' 

Wiley, G. E, Win/Iole situations^ In J. Jories and ]. \S\ Pfeiffer 
(Efb.), Thf 1973 annua! handbook for group facilitators. San 
Diego; Univeriity Assoclites, 1973, 105^ inr , 



Soiiroe ^ The ia74 Annual HandboQk /f er Greup ^acllitatagB , University Asiociatea ^ 
Jean A; /Stepsis * 
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•ftmir-^ft 1 - P nf <-inn Tt All Tooetthflr knd TaHino Tt Home " SlbllOgf flpHy 



Modulo. 



V , f 



hudio viBu£l Referenq^ J4aterials 

,^ ' — - — ~ — _ - _ — - ^ — . i- 

♦ ' . -f ' * 

I ' • - ' ' • - ' 

- VIOLEOT YOUTH I THE UNMET CHALLENGE 

■• - — — " — ' — ~ — - ■ ' - ~~ " ■ * 

Juvenile violence, as wll as violant crime of all forms, has increaied ^ 

throughout the United States at an alarming rate in recent years. 

Though violent behavior is^of ten discussed b# all of us, little is known 
about its actual , causes; even less is know/'A aBout appropriate 
methods for dealing' with such behavior* / ^ 

Youths associated withr violent crimes do, however, appear to come from 

similar backgrounds i poor economic and social environments and/or disorganized 

and turbulent family situations* 

' • ' I ■ ' \ ■ 

Proper treatment of .thest offenders and rehabilitative techniques are another 
battleground fraught with disagreement and opinion. This film attempts to 
offer no answers ^ in these areas i rather , with ah honest and fair approach, 
it ^akes a hard look at. what is currently being done to rehabilitate violent 
you^« Additionaily, the film asks us all to think about whether ^society 
±3, in fact, preventing violence or provoking it* . 

^ *i ^ ■ ■■, ' 

We meet and listen to three serious of fenders--youths confined for. armed 
robbery and homicide--as they talk about their experiences. And we hear , 
from the professionals as well—a chief of police, a director of a 
correctional facility, and a family court judge. Each discusses the^ way ^ 
these youths are currently being, handled and eKpresses'his or her opinions 
gn recidivism and ^rehabilitation* ■ ^ 

What you will hopefully get from this hard-hitting film is a starting 
point wher^. open discussion by parents, workers in youth community»service 
agencies, ^'law enforcement and corrections personnel can begin,' ' ^ * 

Color Film, 23 minutes \ ^ * 

Purchase I * $380 % 

Rental Fee I $60 (per' week) ' / 

Distributors Lori Krinitz ' / , 

Media Department — 

Harper & Row, Publishers, Inc* - . 

■ ^ 10 last 53rd Street . 

Newark, NY " 10022 / ^ ' 

Telephone: . {800) 223-2568 /' ' - , ^ - 

^' ' ^ (800) 223-^2569 



previewed by NSRN etaff. 
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PROJECT AWARE > ^ 

Davifl. Crawford, an ax-felon) ^ao-founded Project Aware in 1972 while serving 
time' in Terre HaXitB, Indiana, Federal 'Panitentiary, His basic objective 
waa to deal f rankly^ with the consaguences of and alternatives ' to juvrjniX© 
delinquency. ^ • 

Crawford knows what he's talking about, ^ * . ^ 

E^rn in. Savann^li, Georgia, in 1947, Crawford had little interest in elemental 
school because he was larger and brighter than most ^ of his classmates • 



Crawford bec^e rebellious. He stole his first candy bar when he was nine, 
then started taking monei^ ftrdm his mother's purse. Soon, he and friends stole 
hubcaps, then^ tires, theh entire cars* The la^^ caught up with him when he 
was 11. He was in reform sdliool^^ff and on for two year^. 

Crawford escaped from the 'confines of re^rm schobl after earniftg a high 
school %dipl^ and enlp-sted in the Army at 13. by lying about his age. For 
the next two years, he took college level "courses until the Army discovered 
his true age and gave him an honorable diicharge. 



Afterward^, in Atlanta, J Crawford woriced briefly "for ■both the police and^ ^re^ 
departments, but^ mo^d: on beior^ t^ey discovered his real age, . From tlper^, 
ht> moved to New' York City ^here at' age 18, he turned to a lite of serious 
crime and drugs, \ * ; 

Crawford hit the streets for five years, peddling dope, stealing cars, arid 
working for organized crime— all ±o maintain a ^comfortable lifestyle^ and a 
$l,tf0O per week cocaine habit. 

He also became the wholesaler in a multi-million dollar bogus money ^ring . . 
He. was arrested in 1971 and ^ent to prison. His 10-year qentehce was for coun 
terfeiting, interstatre transportation of stolen vehicles, aijd JBreaking *'and * 
entering* . T \ 



Although Crawford had been associated with ^rime for some tlmev tHis was. his' 
first experience within pris'on walls and he was not accustomed to the cell- 
block atrocities. Once, he got involi^ed in a prison riot, which led to la 
months of, solitary confinement. 



Crawford re-evalUated himself during his time In solitary. He examined his 
rebellious attitude arid btfc^e determined to regain his identity^ as .^n active 
of society, ■ , /■ \ 



He read volumes of law books and sociological studies about crime, 'Once out 
of solitary, he bec^e involved in civio organizations and eventually becam* 
the^ president of the Wabash Valley Jaycees, the group which helped Project 
Awate get started, "In fact. Project Awarte received the U.S, Jaycees national 
award as the best youth assistance program in 1973 * - , o , ^ ^ 

Crawford, aft#r his parole in 1975^ helped form' the" Northwest ^egal Research 
Corporation in ,Grea,t Falls^, Montana, to work o^ Indian civil rights cases'. 
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PROJICT .AWARE (Continued) 

— — ^ 

* s 

A major portion of Crawford?s eelf-in^osad re n.iuat n prison was 
Project Aware. In a most effective manner, hi ^^h* .mple concept of 

aonm\unicating with young peopla oh a perscnal i-^^ L rr^ ^^taGk a compleK 
sociai. problem" juvenile delinquency and crime. . ' 

The ultimate strength of this film is that each y ^i"*- mender of the viewing 
audience immediately sefems to identify with Davia ;wford "on the screen" 
and sit in stunned silence after the screer ng. 

From the ensuing discusaiona and later reactioi^ one message rings through 
loud knd clean "I'll think not twice, >but a hundred times, before I want 
to experience what David Crawford just shared with me." 

Color Fiiffi, 16mm, 8nnn, and Videocassette, 30 minutes 

Purchase I $450 • 

Rental ^Feei $50 ^ * : 

Distributor I Mary Hanson > 

Perarennial Iducation, Inc. . ' ^ 

477 \^ger Williams . / , ^ 

P.O. Box 855 Ravima 
/• * Highland -Park, XL 60035 /' I. 

Telephohsi (312) 433-1610 / 

Previewed by NSM^ staff . . ■ 



YOUTH TERROR: THE VIEW FROM BEHIND THE GUN 

A dramatic new docraientary examining juvinile crime. From 196i3^75, 

juvfeniie arrests qlin^ed an alarming 293% and continue to mi^room. Nearly : ^ 

43% of the arreatB for -serious FBI offenses in 1975 were juveniles. Youthful 

offenders tell their stories i wKy they break the lawi who gets robbed; how they feel 

toward their victims. They are young people who feel they have been left out 

of the American dream and alienation, rage and despair are^the result. 

All of' the major young characters have committee crimes i the majority have 
been aS-rested, many have multiple convictions. YOUTH TERROR attempts to ^ * 
^convey a sense of the disordered, unjust world they see around them 
through an. es^loration of their livjs^ their motives and their feelings. . ^ 
An ABCL News .Closeup. ■ 

Color Fiim^ 48 minutes ■ 

Purcliase 1695 * . 

Bental ifaei $70 

Distributor I Deborah Rictaiond 

McGraw-Hill Films 
^ McGraw-Hill Book Compariy . ^ 

110 - 15th Street ^ . - ^ 

Del Mar, CA 92014 ' * , 

. \ . Call collects (714) 453-5000, ^t, 34 . ^ ^ 

Previewed by NSMI staff . , . \ 102 



RAPE I _ ESCAPE WITHO UT VIOLENCE ' . ' ■ 

--V ^" - ■ " ^ - - -- 

■ ^ I ; = • . 

The ptirpose of this rape prevention fi»ini is to teach women how* to 
Stop a wpist in a nonviolent manner, 1 The premise is that few women 
are trained to have the 'mental attitude or strength ..to physically resist 
an attacke»r^^hii^fil;n was written arid narrated by a woman who was raped 
and now tiachas rape prevention to women's groups and ^classes • 

The film begins by showing what steps to take to avoid getting An a rape 
situation i:n thfi first^pLace. Since 30% of all rapes occur in the woman's 
home, it ^ stresses important measures to take to insure security at home, ^ 
such as always, locking doors and windows, having keys in hand when 
arrimng home;, not opening doors to strangers, and not giving out any 
information over the phone, - j ^ 

* * * 
The film also tells how- to plan roAites for optimum safety when walking, and 
how to evaluate the ^safety of a location, Mo^ important/ it^demonstrates - 
*'body language" that makes a woman less vulnerable to rapists and 
various ways of projecting^ confidence and strength, - ^ 



Even when something seems "not quite right," therje are numerous ways to 
escape to safer environs and avoid 'contact "^ith a, potential rapist.' 
Unfortuatelyi many women fear asserting themselves because they don-t want to 
be embarrassed, The film depicts Some of these situations and offers solutions 
that may feel awkward initially but are certalnly/preferable to what could 
happen if the man iJn question did turn out ^to^^b^^a rapist,. ' V 

Color Film, 16mm, 8mm,^ videocasse€te,. 18 minutes . ^ > . ' 

Purchaser $270 : ' ^ 

Rental Fee I $27 

distributor I ,*,Mary Hanson ^ ^ 

Perrennial Education, Inc, ■ ' " 



477 Roger Willie 
P. 0. lOK 855 Ravinia 
Highland Park, IL 60Q35 
• Telephone! (312) ' 433-1610 ^ 

p^reviewed by NSRN%stafif. 
HIGH SCHOOL ' , 



4 



"HIGH SCriBOL shows no stretching o^ minds. It does show the overwhelming drearin 
of administrators and teachers wh^ confuse learning with discipline. The school 
somehow takes, warm, breathing teena9ers and tries to turn them into 40-year old 
mental eunuchs.,* No wnder the kids turn o(f, stare out windows, become surly, t 
to escape.. .The most frightening thing about 'High School' is that it captures 
the battlefield so clearly i the film is too tr^e," Pfft#r Janssen/ Newsweek, 

B s W Film, 75 minutes , * ^ 

Rental Feet $135 

"Distributor I Pipporah Films ^ 

54 Lewis ^arf ^ = • , 

^ Boston, m 02110 

;Telephonei (617) 742^668Q \ ' 
■ . ^ . • . ' . '\ 

Previewed by NSRN staff* . \ - ^ lU^: 
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CHILD^N IN TRQUBLEr A NATIONAL SCANDAL . ' ^ ^ V 

Best dociimentary fil^ to show the dehumanizing effect of the juvenile justice 
ayst^p , * * 

Film, 28 minutes . - 

Purchaser $260 ^ ' v ' i ^ ' 

Distributori Film-Makers, Inc, ^ 

. 400 N, Michigan Avenue ' ^ . . 

Chicago, IL 60611 ^ 
: ^ Telephones (312) 644-7444 ; % 

Not' previewed by NSBN ^sta^f * — ^ 



BAD BOYS , ' ' . 

Alan and €usan Ra^ond have put together a disturbiiig -film on kids who break 
the law* Bad Boys is disturbing because it forces its audience, to cdnfront 
the fact that the barrier between adults and children may be unbridgeable. 
The experts haven't agEped on a get df ans>rers, but one comes away from BdA 
Boys j^pndering whethet these hardened kids are^^ worth saving, or, if, they are^ 
where the country is going to find people with the patience aftd the* Quality 
of mind to deal with these boys and girls ^ ' [ ^\ . - ' 

Par^l i Bryant High School r- a ^t^ipal toerican high sohool-^^^with a;. 

* 20% truancy rate, ^ ^ ' 

Part II r Spofford Juvenile^tffinteri a controversial detention facility 

: in the South BronK holding lO-^lS year^oJd children awaiting- 
trial"at a cost of $63,000 per child/^r year^ 
Part nil Brookwood Cepteri* a maximum security prison for boys under 16 
■ years, who have committed designated felonies* 
- " : / ' ' ' " \ 

B&Wr ISmm" film, or videocassette \ * 

Purchaser $12pO. (film)/ / ' \ ' 

$ 800 (videpcassette) , ^ ^ \ ' . 

Rental Fees $150 * (print/cassette)' . \ ' 

Distributor; Video Verite' ^ r ' 

. 3 927 Madison ^enue ' ^ ^ 

1 ' . New^York, NY 10020 , ^ • 

\ ^ ' /Telephones (212) 249-7356 - ^ . 

Previewed by^ NSRN staff. ^ V ■ ' t ^ 
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AeQUAlNTANCE RAPE PREVENTION, " 



In an attempt to combat "acquaintance"; raper^the National Center for the i 
Prevention and Control of Rape is making available this schooj, year a \ * 
package of four edugstional films and accompanying^ discussion guide 
materials for_^fe-ea"chers and students, "the materialff^ intended for. use in 
junior and senior high schools, colleges, and community organizations, are 
designed to provide young adults with strategies for preventinq v 
"acquaintance'' jrape* . * " . ' 

According to FBI Unifom Criine Reports, the major _ 

t,are betweer^ 15 and 24 years of age^ and , among teenagers, the rapist 

and .victim o'ften know one another through relationship^ that range from 1. 

close family friend to casual acquaintance, . , ^ 

Pour Color 16mm Films ^ ■ 

Four Teacher's Film Guides, Discussion Posters and Student. Fact Sheets 
Distributors aC* fidgar Bryant - - ^ 

Vice President'" for Sales 

Association Films, Inc. » " ^ ' ^ , 

\ * ^ ,1111 North 19th> Street ' . • \ - . ' 

Suite 404 . ' J 
V Arlington, VA 22209 j 

Telephone (703) ^ 525^447i5 

Previe^#^ by NSRN staff. 



Audios 



PROBLEMS OF YOUTH 



Trouble I teenagers from, slums and suburbs frankly discuss their problems. 
Coping,with family tension/ drug abuse, delinquency/, and truancy, they 
* ^re eager to explain themselves , A concerned mother and a successful 
teenage* girl are also interviewed. Designed to stimulate discussion 
In adult arid student groups, each session is accorhpanied by- sevm^'^l 
questions to help the group leader focus group response, v 

: *The program was prepared by Philip Kaminstein with the assistance of 

% the stiaff of the Berkshire Institute for^ Training and Research irf 

Qanaan, New York. \ ' ' " , 

Tape #1 . , 

Gloria " Seeking to avoid problems at homb^, Gloria, a vivacigus ^ * 
14-year-old, took to the streete of the Jnner city, Pat Under- 
going rehabilitation for drug abu^e# Pat at 18 shares the details of 



her drug^hi0tory=and- the . insights 



gained through this eKperience. 



hil makes observations which are 



Tape #2^ - 

.f*""^ TPhil Unsuccessful at school, P} — 

pertinent kbout schools, teachersU-and curriculum, Mrs^ Schaefer 
Mrs. 'schaefer discusses her difficulties in handling her pldest son 
wjio beqpme deeply involved -^inv drugs and delinquency.' 

i RJc: • • A . J05 ... ■ .. 
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PROBLEMS QF^ YOUTH (Continued) 



^ Tape 



Richard — Abandoned by his father at nine, Richard describes his 
stealing^ vandalism and other diffieul^ies* . Joe A IS^year'-old 
middle-class youngster relates his setious delinqueAt history to 
his diEf icul\ties with his adopteB mother* .V 

Tape" , #4 . . . ^ , 



"'A self-assured^ ambitious high school senibr^ Amy offers a 
critique of her school in tecms^ofcurricu^u^^ and b * 

teachers* , John " John^ a school troublemaker ^ feels hei^ was often 
unjustly accused* Chronic truancy led to court and institutlonaliEation . 

Tape #5 

Mary — # Mary talks about sexual problems* ^bout her boyfr-iend she says, 
"I feel he's the only one who ever laved meJ' Gary At age 15^ Gary 
is an' artibulate youngster who reflects ^upon the frustrations which led 
him to drugs* 

Tape #6 

Tom - Tom, an appealing 13-year-old, discusses hij confusing parentage 
%id disorganized home. Abused by his adopted father and then his step--' 
father, he is, not hoping for a happier life with his mother* Pete — 
A member of a Wealthy family, 15=year-old Pete tells how he became 
delinquent "just for the'^fun of it*'' 

Purchase? $12*95 each (cassettes) 

$72*00 Set of all six cassettes 
Distributor: Lori Krinitz ' . ^ * 

Medi§ Departonent 
Harper ^ Row,^ Publishers, Inc* 
- 10 East 53rd Street ^ 

New York, NY 10022 _/ V - \ 

- . ■ Telephone: (800) 223-2568^ 

(800.) ,223-2569 ^ 

Not p.eviawed by NSM staff. 



129 • 



\ 



Course 



Putt ing '.I t"~Al*l Together—and Jlakinig^ It _H6ma 



•u 
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- . Resourcie Request Fi 

■ Please send me the following National School flesourc© Network Resource Materials: 
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